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Figure 1

"State Oral School for the Deaf"







Figure 2

Sign Language: Angry
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Sign Language: To Know
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Sign Language: Sad
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Sign Language: To Touch
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CHAPTER I

INTRODUCTION

Art education is concerned with exploration, discoveries,

and statements based upon visual and tactile experience.

It is an area of education which encourages divergent thinking

through sensory, emotional, and intellectual response to
image, material technique, design, communication, and
environment. (Barrett, 1972)

The drawings on the first eight pages express what I
honestly can not state in written or verbal language. They
are more truthful and closer to my innermost feelings
concerning education of the deaf and sign language. They
exemplify the entire purpose and scope of this dissertation.
This revelation, that communication through art expresses
more than either written or verbal language, came about at
the time I was "arting" under the direction of Dr. Kenneth
Beittel, professor of art education, and his two assistants,

Joan and Elmer, at The Pennsylvania State University during

the Fall term of 1973.

In addition to the personal expression of feelings, I
discovered that these art experiences helped me to look at
my art work in a different perspective, enabling me to think
in terms of various gualities of media and technique. Those
experiences contributed to my becoming more flexible in my

work as well as in the processes of that work.
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Communication is the central difficulty in research
dealing with deaf learners and previous studies indicate
very little, if any, actual feedback from the subjects
involved in these studies. I consider the need for feedback
from the subjects to the researcher most crucial and I
wanted to do a study which I felt could obtain extensive
feedback directly from the learners. This feedback would
include their thoughts, the processes of their work, and
their feelings about themselves and their work. I hoped to
gain deeper insight in these areas in order to learn more
about deaf learners:

1. as persons and artists;

2. their approach to problem-solving situations;

3. their own views towards learning and the quality

of their work.

I found that an ideal project would be the Drawing
Laboratory similar to the one created by Dr. Kenneth Beittel.
This project provided a private drawing laboratory where a
person could make any kind of drawing he pleased. Each
session took place once a week, and lasted two hours. Inter-
views and discussions would be held with the researcher, the
assistants, and the artist (the subject). Some photographs
of the art work and the process of creating this work would
be made during this time. A detailed description of this
study will be given in Chapter IV. I felt that this project
would be a valuable study to elicit indepth information about

how deaf learners think, analyze, learn and create.
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There were two basic outcomes expected from this study
which are: 1) that art might enhance development of a deaf
artist's ability in solving problems which were qualita-
tively related to one another in technique, style, or theme,
or related even to the self-image of the artist; 2) all
subjects involved in the study were permitted to use Ameslan
(American Sign Language - refer to page 36) as their imme-
diate and comfortable means of communication. In addition,
a possible outcome would be that in working in such a studio
on a one to one basis under these conditions the artists’
awareness of theiir beings and approaches to the guality of
their work might be enhanced. As a result of being in com-
munication with the learners, the researcher felt that she
could obtain more direct information as to how art (drawing,
painting, etc.) helped the subjects understand themselves,
their own thoughts, attitudes, and values about their work
and themselves. With this particular kind of interaction,
this study might lead to new thoughts and better strategies
for the researcher to use in facilitating the efforts of
deaf learners in other class situations as they deal with

problem-solving situations in their work.

The researcher would like to add at this point, various
experiences dealing with reactions of many of her friends
who viewed her art work in relationship to deafness and deaf
education. Many of ner friends {deaf and hearing) varied in

their reactions to what they saw. All of them coul® identify,
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even if they didn't like them, with one or more of the works.
Furthermore, her art work elicited thoughts and feelings
from her deaf friends about themselves and their deafness.
This often led to long discussions in which Ameslan was used

most of the time.

It was assumed by the researcher that from this study
there would be some changes in the process of the work by
the subjects as a result of:

1. self-evaluation by the subjects of their work
(this is indicated by statements made by the
subjects in the log);

2. discussing whatever might be more or less
relevant to their work and themselves;

3. engaging in long, indepth discussions made
possible through the use of Ameslan:

4. discovering new concepts and problem-solving
situations;

5. developing some insights in self-image among the

subjects as well as the researcher.

This study may lead to some serious questions about
the development of the intellectual and affective domains of

the deaf learners which need further study.

The researcher is hopeful that this kind of study in
addition to her own personal experiences in teaching deaf

learners, may help emphasize the value of producing art
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programs which are badly needed at all levels in the

§ education of the deaf.

In her teaching experiences of fifteen years with her
learners, she observed that there were many "late bloomers"
among them. Many of these learners lacked training in the
visual arts in school prior to attending Gallaudet but later
became artists. The program in art education at Gallaudet
had to be basic because of this deficiency in early training.
Also, it was observed that learners in the art department
frequently lost confidence and patience in working with

the basics, even when they had great potential.

Another aspect of this study involves the use of Ameslan
and it is the researcher's observation from her teaching
that when Ameslan was used in class room situations, the
learners gradually became enlightened by their accomplish-
ment in learning as shown in their processes and products
as well as their discussions using Ameslan, a language with
which they appeared very comfortable. It appeared that use
of Ameslan during earlier training seemed to facilitate the

early acquisition of basic skills.

1+ is the researcher's strong belief that the many
varied forms of expression provided by art education for
deaf learners would enhance their learning processes while
serving a means to develop their total self concept as real

deaf persons.
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CHAPTER II

REVIEW OF LITERATURE OF DEAF EDUCATION

Deaf Learners

‘The word, discipline, actually means to learn. That
is the root meaning of the word: to learn, not to conform;
not to imitate but to learn, not to obey but to find out.
Learning or finding out, in itself, brings its own disci-
pline. Therefore discipline, which is to learn, is a
constant movement and not mere conformity to some pattern.
(Krishnamurti, 1972)

Carl Rogers view of education for today would be that
of the following goals:
The learners at all levels of education should:
1. be able to make intelligent choices and gain
self direction;
2. become critical learners, and be able to evaluate
the contributions made by others;
3. be able to adapt flexibly and intelligently to
new problem situations;
4. work, not for approval of others, but for themselves
as individuals;
5. express themselves freely in various approaches
made available to them by facilitators.
"Students go through a frustrating but rewarding process in
which gradually responsible initiative, creativity, and

inner freedom are released." (Rogers, 1969)
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These goals are especially essential for deaf learners
whose main deficit is spoken and written English, their
second langﬁage. Perhaps some schools for the deaf are able
to realize these goals, but most are not. Most educators
of the deaf believe that the essential aim of the education
of the deaf is to teach deaf learners spoken and written
English, to enable them to express, function, create, and
think in terms of the English language. This is based on
the common thought that the deaf learners must be able to
live and communicate with the vast majority of society: the

hearing world. Yet, in the past one hundred years, it appears

to the researcher that education of the deaf has failed very
badly. The deaf person is still disadvantaged educationally.
They have trouble with concepts but most crucial is their
language difficulty. Affectively, deaf learners have poor
self-concepts, constantly comparing themselves with the

hearing.

Because the deaf are auditorily deprived, much emphasis
is placed on the teaching of speech, lipreading, and
English so that they can "function in the hearing world."
Because of this emphasis, deaf learners do not grow in their
own right, instead becoming crippled imitations of hearing
people. Very little has been done in making use of a deaf
learner's visual and kinesthetic abilities. Too much

emphasis, especially in the early years of education, is
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placed on the deaf learner's deficiency (lack of auditory
skills) instead of his assets (all other sensory modali-

ties, especially vision). (Jacobs, 1974)

For the reader's better understanding of the capa-~
bilities of deaf learners, the researcher wishes to present
a summary of the results of studies focused on the intel-
lectual development of deaf and hearing children including
adolescents. The observations from the six broad areas
which follow were made by H. G. Furth and J. Youniss in a
study entitled "Cognitive Structures Related to Verbal
beficiencies." (1970-1971) These cognitive structures are
outlined as follows:

Logical Symbols

Deaf children manifested a basic capacity for the
use of logical symbols: however, they were poor on dis-
covery of symbol meaning and required more training than
hearing persons before success was achieved. This deficit
became evident at the age of 14 and was similar to that

observed in so-called "culterally different" hearing
persons.

Visual Imagery
Deaf children could mentally anticipate or visualize
spatial positions as well as their hearing peers. They
improved with age as did hearing children -- an indication
that the use of visual symbols, as with the use of linguistic
symbols, is dependent on and expresses the level of
intellectual development.

Probability Concepts
Deaf children did not differ from hearing children
in the basic comprehension of elementary probability
concepts. The question of more complex probability notions
was left open.

Memo
Deaf children were able to recall meaningful and
nonsense words better than hearing controls, sequences of
visual symbols equally as well as hearing children even




23

though they were inferior with digits (Digit Span). This
last result can be attributed to a more poorly exercised
i number fluency.

Cognitive Style
In the use of expressive symbols deaf adolescents
showed a substantially lower degree of agreement with peers
than did hearing adolescents -- possibly due to less contact
with the cultural environment. On other tasks, measuring
cognitive control, embedded-figure perception, functional
versus abstract grouping, there were no differences.

Communication
Deaf children were substantially poorer than hear-
ing peers in sending a designated message, somewhat less
inferior in receiving, even when they were permitted to use
gestures and sign language. Communication accuracy improved
considerably from 8 - 11 years, but still lagged behind the
communication skill of hearing children.

On the basis of these and other results the normal
capacity of deaf children as intellectually intact can
hardly be questioned. If one considers that the linguistic
achievement of the deaf children observed is very meager
indeed, one cannot but be impressed by this basic attainment
of intellectual competence despite severe hearing and oral
deficiency.

The most dramatic deficiency was noted not in the area
of intelligence, but in effective symbolic interpersonal
communication. Quite clearly, young deaf children are not
accustomed to communicate with others unless it is a
communication in the context of real action when gesture
language might be more an accompaniment than the carrier of
the message. Here we are in the area of effective use of
symbols for interpersonal communication. In our society
hearing children are encouraged to pay increasing attention
to specific symbolic-linguistic messages and therefore by
age 8 - 11, they can send and receive rather complex messages.
For the deaf children, such a task is novel, and they do
poorly not so much because they do not know verbal language
or signs but because they are not accustomed to considering
a message situation; in other words, they do not take the
perspective of the receiver.

Lack of spontaneous use can also be considered
causal for deaf adolescents' poorer sensitivity to express-
ive symbols. And finally, when deaf adolescents appear to
be behind hearing youngsters in the manipulations of logical
symbols, it would seem reasonable to attribute this also to
a long neglect of training and encouragement rather than a
direct effect of having deficient linguistic mastery."
(Furth, H. G. and Youniss, J., 1970-1971)

T T
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Hans G. Furth, applying Piaget's theory, states that
the development of the thinking child occurs through the
child's activity between his physical and social environ-
ment. Initially language is too difficult a medium for a
young mind. In other words, a developed intelligence is
required to use language intelligently. When a mind is fully
developed, then language is a principal and preferred
medium of thinking for an adult mind, for a mind that has

reached, as Piaget calls it, the formal operatory stage.

Observations in studies of deaf children (Furth) show
that basic development of intellectual competence is largely

independent of the linguistic environment. (Furth, 1973)

This theory suggests that it would be necessary to
expose deaf learners to operations other than linguistic
symbols. More conscious efforts should be made to enable
deaf learners to experience symbolic-expressive qualities
through drawing, painting, rhythm, and movement and communi-
cation modes based on body movements and facial expressions.
These modes of communication can easily benefit the learners
and bring them emotionally and intellectually closer to
their environment. This approach (experiencing symbolic
expressive qualities through art) contributes to deaf
education, and all educators of the deaf need to be con-
vinced of the true value of art education for all their

deaf learners.
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Visual Language of Deaf Learners

Presently, there is a need for a reorientation towards
deaf learners showing them that they are not culturally or
educationally disadvantaged but differently advantaged
sensorily. Society has yet to look at the positive side of

the disadvantaged and the potential within their handicap.

Culture consists of a set of attitudes, values, patterns
of rolss, acceptable behavior, and concepts of reality
shared by a group of people, The deaf in turn have a cul-
ture which is truly a factor in their perceptual growth as
it is in the lives of hearing learners. Art teachers and

other facilitators in the development of the deaf must come

to understand the deaf learner through exposure to his life
style, language, and cultural patterns. Culture is truly

a factor in all learners' perceptual growth,

In the past fifteen years, on the basis of this
researcher's experience and observation in the educational
field of the deaf, too many teachers, mostly hearing, lack
understanding of deafness in relation to the deaf learner's

behavior. This is primarily because most of these teachers

do not know American Sign Language (Ameslan or ASL), the

visual language of the deaf. American Sign Language appears

to be an essential means of communication among most deaf

people. Lacking knowledge of Ameslan, many teachers are
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unable to obtain adequate feedback from their deaf learners

to gain insight as to their life stylés and cultural

patterns.

The repression of sign (sign language) has been intense. |
One effect has been to weaken the deaf community. By
analogy, conquering nations typically try to destroy the
culture of defeated peoples by efforts at forcing them to
give up their native tongue. Majority cultures often mandate
that minorities such as Jews cease the use of their tradi-
tional languages. The degree of repression of sign language
is best illustrated by a character in Joanne Greenberg's
novel, In This Sign, who associates the use of signs with
the smell of urine because the only place in the school
children were permitted to use sign was the restroom. Even
today we have efforts by educators to force deaf theatrical
artists off public television because they use signs.
Corollary to this, sociologist Kay Meadow has noted that
sign is the only "native" language that children do not
learn from their (hearing) parents. {Vernon, 1974)

In the United States, American Sign Language has been
the visual language used by the deaf as a means of communi-
cation among themselves for the past 100 years. This lan-
guage has its own syntax, semantics and rules, plus the
physical characteristics such as form, shape, line, and
movement. These physical characteristics are similar to
those of design in the visual arts. This language has been
constantly creative, depending on the situations, places,
and emotions that may require specific new signs. Ameslan
reguires body movement, facial expression, and arm and hand
movements to produce effective communication through visual

means.

In discussing visual literacy, Parker gquoted John Debes'

discussion of body language: "Body language consists of
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body actions by which we consciously or unconsciously
express our feelings and ideas to others. Children often
display a remarkably high level of visual literacy by
getting meaning from certain forms of body language."
(Parker, December, 1969) This is particularly true not only
of children, but deaf persons of all ages.

Ameslan was 'real deaf sign language', 'deaf deaf
language', 'street signing', 'low verbal sign language',
etc. ...Ameslan is an acronym made from the words, American
Sign Language. Ameslan does not follow the English gram=~
matical scheme. It is a wholly different language from

English. In its structure, it has more in common with
Chinese than English.’ {({Fant, 1973)

This language has never been accepted officially in

any school for the deaf as an essential means of communi- :
cation in the learning process of deaf learners. Most of
the hearing persons involved with the deaf consider the
language as unimportant gestures oir "substitutes" for lack
of good English. Actually, English language (being the oral
verbal/auditory type of language) is a deaf person's

second language. Most educators who accept sign language,

insist on using Signed English, not Ameslan, for classroom
use. Signed English is a sign language borrowed from

Ameslan using English syntax. This is just another indica-

tion of a condescending attitude toward the deaf and their

true language.

The researcher feels that Ameslan is significant and

essential to the learning process of deaf learners. Many
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deaf learners exert extra effort to use visual cues to
receive and express ideas and feelinas. When they are
deprived of their natural visual language, they feel and
become more deeply handicapped. "...In traditional teaching
the only permitted method of expression is the correct
English language and speech, of which the child has mastered
only a few words and phrases. By necessity, therefore,

the child's spontaneity is severely restricted." (Furth, 1973)

How does Ameslan apply to art education other than just
as a means of communication? Ameslan is not only a language
but is also considered an art form in and of itself by means
of its physical characteristics, form, shape, and movement.
The National Theater of the Deaf, a well known repertory
theater in the United States and many parts of the world,
is unique. This theater is composed of thirteen deaf
actors and actresses, who perform plays, do poetry, and
other readings, all of which are mainly in Ameslan. Many
theatrical critics speak of this language as a unique form
of art. Gallaudet College's Modern Dance Group presents
dance concerts where choreography is based mainly on
Ameslan. For example, they performed a modern dance derived

from the sign language version of "The Lord's Prayer".

It would be reasonable to assume that because deaf
learners are deprived of the auditory sense, they develop a

keener visual sensitivity to compensate for the lack of
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hearing. This visual sensitivity is clearly evident in
the type of language that deaf people use. 2Ameslan is a
visual graphic. Images formed appear and disappear. This
temporary aspect is unlike the pérmanent images created by
most of the visual artists. To grasp such temporary images
requires trained and highly perceptive persons so they can
comprehend and express these visual pictures of thoughts

and feelings.

Ameslan, because of its physical characteristics,
visualizes images and concepts more precisely than can a
verbal language. For instance, the sign for the word
“lion", would be a motion of a right hand going across from
front forehead to back of head indicating the lion's hair.
The sign for the word "cat", which is very different, would
be a motion of a right hand, thumb and index finger touching
each other and placed at the right cheek of a face, extending
outward indicating a cat's whisker. These two signs produce
clearer visual images at the conceptual level than the mere
sound of these words. WNon-verbal, physical behavior equiva-
lents of Ameslan substitute for the sound of the voice.

From birth, much of the deaf people's lives is taken
up by a struggle to communicate, which in turn develops an
intense concentration, a brilliance at a charade-like
language imagination and a remarkable sense of expansion

of language into images expressed by the whole body.
(McClendon), 1972)
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Furthermore, because Ameslan is a visual and physical
language it tends to release inhibitions that provide
greater openness and ability for the deaf person to express
himself. This may prove to be true in other visual arts if

deaf learners are given the chance to explore them.
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CHAPTER III
REVIEW OF RELATED MATERIALS IN ART EDUCATION
AND SPECIAL EDUCATION
Art Education and Special Education
as Related to Deaf Learners

There are many articles and books dealing with art
education and special education. The selected materials
below, though not concerned directly with deaf learners,
can easily be applied to them.

The interdependence between the vitality and
evocative power of children's art and their sense of
identity has been vividly described by Victor Lowenfeld,
who skillfully used art as a means of strengthening the
sense of identity, particularly in handicapped children.
He elicited remarkable art work by helping children to |

feel and know who they were, what they could do, and where
they belonged. (Kramer, 1971)

According to Florence Cane in her book, The Artist

in Bach of Us, art is of primary importance in education

for the adult as well as for the child, because the problem
of adjustment and the full realization of one's potentiali-

ties is fundamental in all education. (Cane, 1951)

She further explains that acti#e expressiveness, as
well as receptiveness, are personal art experiences. We
comprehend the world through three main functions: movement
(rhythm) , feeling (dynamics and harmony), and thought
(balance). An integrated individual makes well-balanced
use of each of these three forms of activity. Thus, Ms.

Cane feels that teaching art is a valuable means for
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growth and integration of an individual "...a development
of a learner's body, soul, and mind." (Cane, 1951)

Art education for the handicapped may be so directed
that it becomes the means of inducing some response by
increasing physical awareness in each situation, without
which little educational or social development is possible.
Creative activity can then be used for developing manual
dexterity and patterns of movement; it encourages social
communicability; it is psycho-therapeutic in helping to
restore confidence; it helps the child to master his
environment through control of tools and materials; it
encourages observation, discrimination of colour, shape,
and texture and stimulates imagination. (Lindsay, 1972)

Zaidee Lindsay (1967) feels that many educationally
retarded children are limited in verbal expression or suffer
some emotional disturbance which retards their school
progress. This is especially true of many deaf learners,
possibly because in most of their educational settings they
are taught mainly through oral and written English language.
It appears that they may become educationally retarded as
a result of the above limited forms of communication (oral
and written language) and also because of the fact that
they are deprived of a non-verbal sign language (Ameslan)
which is rightfully theirs. Art, however, can further
enhance creative experiences which are necessary outlets
and serve as a means of communication by which wasted
emotional energy may be harnessed to purposeful expressions.

...Negative feelings of frustration or aggression can
often be worked out by banging holes in a tin lid and
modelling with paier mache pulp, yet the products of
such energies can be used to build something worthwhile.

Behind the creations, therefore, are stories of individuals
overcoming difficulties and gaining emotional stability.
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Many backward children have a sense of personal failure
and their self-confidence can only be restored by teaching
so that a certain degree of success is assured. There is
also a great satisfaction to be gained by striving to master
materials, and encouragement is given to experiment with
a variety of media. The search for discarded things that
are needed for their creations gives them a new sense of
values instead of the destructive attitude to life which
is encouraged by excess of machine-made products.

It will soon be apparent that a child finds certain
media easier for self-expression than others, and groups
will be formed according to preferences. It is good that
the art should develop in this way, for if several forms
of art are being created in one room, each child is having
his own creative experience through seeing the efforts of
others, (Lindsay, 1967)

Hans Furth (1973) supports Piaget's theory that
development of thinking in the child occurs through the
child's activity within his physical and social environment,
and language (especially oral, verbal and written) is much
too difficult a medium for a young mind. In other words,

a somewhat developed intelligence is required to use
language intelligently. When a mind is developed, then
language is a principle and preferred medium of thinking.
Observations in studies of deaf children (Furth, 1973)
show that basic development of intellectual competence is
largely independent of the linguistic environment. Piaget
feels that a child must be active and must operate on the
environment. Furth suggests that "thinking laboratories”
be provided in the educational programs in the schools for
the deaf. "Thinking laboratories without verbal instructions”
may be provided, for example, playing games such as a

probability game, games of classification, or visual thinking.

(Furth, 1973)
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Rudolf Arnheim (1972)_stresses in his book, Visual
Thinking, the essentials of visual language as compared
with verbal and written language. "Language turns out to
be a perceptual medium of sounds or signs which, by itself,
can give shape to very few elements of thought. For the

rest it has to refer to imagery in some other medium."

(Arnheim, 1972)

What happens when deaf learners are deprived of sounds?
They become dependent on visual cues and imagery for expres-
sive and receptive means of communication. Arnheim (1972)
states that because of the arbitrariness of speech sounds,
the two terms "lion" and "cat," as discussed before, do not
reflect the intimate kinship of their referents, but are
simply two different noises. "Here the visual image comes
to rescue, and it is precisely by making up for each other's
deficiencies that the two media, verbal langquage and visual

imagery, cooperdte so successfully." (Arnheim, 1972)

The principal virtue of the visual medium is that of
representing shapes in two-dimensional and three dimensional
Space, as compared with one dimensional sequence of verbal
language. (Arnheim, 1972)

Here language is helpful. It supplies a clear cut,
distinct sign of each type and thereby encourages percep-
tual imagery to stabilize the inventory of visual concepts.
The universe of sound is ideally suited to supply these
verbal labels. It is much less of a continuum than the
universe of sights. On a background texture of noise or
silence it can present nicely segregated units. Significant
sound patterns appear as their foil, as written or printed
words appear clearly legible on empty paper...,The universe
of hearing an endless supply of meaningless shapes, easily
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producible and reproducible by nature, the sound shapes of
words meet, at least approximately, the conditions favoring
disciplined thinking. (Arnheim, 1972)

These ideas can be used to justify the use of sign
language along with art education to ensure necessary
communication and feedback. Ameslan does, in many ways,
"represent shapes in two-dimensional and three-dimensional
space"” formed in air. Working with various art media also
can provide this "two-dimensional - three-dimensional™

experience.

Finally, in a study by Ursula Bellugi of a deaf child
developing language, she and her assistants found that in
Pola's (a deaf child of deaf parents) early combinations of
signs, the full range of semantic relations expressed by

hearing children were present. (Bellugi/Klima, 1972)

We also find a steady increase in the length of her
signed sequences that matches the increase found in hearing
children. It does seem that, in spite of the change in
modality, the milestones of language development may be the
same.

In a previous article on language learning, Bellugi
reported that 'children are systematic, regular, and produc-
tive in their language...children seem to develop rules of
maximal generality, often applying them too broadly at first
and only later learning the proper restrictions on them'
("Learning the Language', Psychology Today, December, 1970).
We now have at least some evidence that this is true for
deaf children learning sign language as well as for hearing
children who are learning spoken language. ...It seems
evident that sign language has its own rich morphology but
is based in part on movement, and position of the hands in
space, place of articulation, hand configuration, etc.
(Bellugi/Klima, 1972)
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Studies in Art Education for the Deaf

Studies in art education for the deaf are scarce. Most
of these studies indicate art as a potential means of express-
ion, intellectually and emotionally. However, they are less
concerned with it as a communication form, while emphasizing

the problems of communicating with the deaf learners. Many

indicate that progress in the learning process is very slow
for the deaf learner due to language deficiencies. A doctoral

thesis by Dr. Rawley Silver, 1966, entitled The Role of Art

in the Conceptual Thinking, Adjustment, and RAptitudes of Deaf

and Aphasic Children, makes a claim that the resulis of research

about deaf children suggests that there is a need to re-examine

objectives, expectations, and procedures if art education for
children with language disabilities is to realize its

potential contributions. (Silver, 1966)

In a previous thesis written by the author of this thesis,

? Elizabeth G. Miller, entitled From the Art Department of }

Gallaudet College to a Career in Advertising Field, 1963,

art programs in the schools for the deaf were discussed.

There were only seventeen replies from the forty schools of

the deaf which were contacted. Four of these seventeen

reported that they had no art program. Eight of the thirteen
schools which did have art programs stated that the most
common difficulty among deaf pupils was their lack of imagina-
tion, creativity, and abstract concepts due to language

deficiencies. Many of these schools found the deaf pupil to
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have poor wvocabulary and poor language. Thus, they were
educationally retarded. Many of these same schools, how-
ever, put emphasis on conceptual thinking through use of
oral and written English language. Most of the teachers
found that communication with these pupils presented a
problem. Some of these schools provided art programs as a
means of developing vocational skills with knowledge of art
media as well as processes of the media. Very few of these
schools provided objectives in their art programs as a means
to help the deaf learners develop a good self-concept,
self-expression, and appreciation of creative art work of
others. Curricula in these art programs usually involved
painting, ceramics, design, and sculpture. Once again, the
researcher would like to point out that it appears that art

programs do not use art as a tool in communicating.

Another thesis by George McClendon dealing with the
National Theater of the Deaf contains a chapter on education
provided by the NTD. NTD has summer programs affiliated
with the Connecticut College, New London, Connecticut. The
objectives of these summer sessions are to provide compre-
hensive experience in the techniques and disciplines of
acting, to develop interest and understanding of theater
and drama, and to encourage further study and activity in-
volving movements such as modern dance in schools and

community theaters of the deaf. (McClendon, 1972)
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Special consideration (according to David Hays) was
given to the particular gifts of the deaf in mime, pantomime,
full bodily expression, and the elevation of conversational

manual communication into a high form of theatrical art.
(McClendon, 1972)

The National Theater of the Deaf chose Ameslan as a
base language for two major reasons: first, because of its
unique visual and dynamic characteristics; secondly, because

of its adaptability to all forms of written drama.

{(McClendon, 1972)

In another thesis which is an evaluation of the art
and crafts programs available in the schools for the deaf
(day and public schools for the deaf) throughout the United
States, reported that twenty-six out of forty-six institutioms
have art classes for students age sixteen and above. (Howell,
1967) It is interesting to note that instructors from
seventeen of these twenty-six stress development of the
students' vocabulary in oral English by giving them language
and speech for the materials they use. The instructors from
twenty-two out of these twenty-six schools demonstrate art
techniques rather than talk about them. Also, sixteen instruc-
tors out of twenty-six use more illustrative materials than

they would with normal hearing students.

In the reading of such studies, the researcher noted
that none of the authors had any direct interviews of inter-
actions with their learners (subjects of the studies). Much

was said about the problems of communication and language.
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What about the learners' views of their own instructors?
What about their feelings about themselves and their per-
ceptions of their activities? In the researcher's own
personal experiences and observations with many of her art
students at Gallaudet College, she learned that there was
very little closeness or real contact between the learners
and the instructors mainly because the learners could not
communicate well with them. It is interesting to consider
here that the learner (disabled) might not be the only one
with communication problems. Is there not some professional
responsibility for the "facilitators" of learning to find
and use the most suitable communication made? (Who is
disabled?) The hard of hearing student had less difficulty
with communication. The main concern of the researcher was
really with the prelingual deaf learners who were deprived
of assistance throughout most of their education due to

communication problems between instructors and learners.

What Can Art Education Do for the Deaf ILearners?

Art education for a deaf child can provide a medium
for expression, an opportunity to relate to people and events,
and a method of reinforcing perception. Art itself may
furnish a relief from tensions, confusion, loneliness, fear
and a way of expressing socially unacceptable feelings in
an acceptable way. Projects conducted by Harrington and
Silver (1968) indicated also that deaf persons are more
visually creative than was supposed, and are capable of
originality and sensitivity. These researchers believed that
children lacking in language, or limited its use, benefited
greatly from experiences. (Silver and Harrington, 1968)
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Increased visual intelligence means understanding of
all meaning which takes visual form. Visual decisions
dominate a great deal of what we examine and recognize even
in reading. Visual intelligence extends the creative spirit.
It is not only a necessity but, happily, a promise of human
enrichment in the future. {Dondis, 1973)

An art program that focuses on the powers of communi-
cation that the visual language of art provides may one day
make the assimilation of some of the more difficult studies
both easier and more palatable to students. Ancient man
relied on art to interpret his thoughts, to teach, to
communicate; this communication has at times bridged conti-
nents and centuries in time. As a tool, it may not be as
obsolete as some of our avant-guarde contemporaries would
like to have us think. (MacPhail, December, 1974, p. 19)

There are many visual fcrms to describe one's ideas
and/or emotions more explicitly than verbal language. Deaf
learners are naturally visually oriented and because of this
could be considered singularly advantaged due to this per-

ceptual realm. Why is it considered wrong for deaf persons

to be "picture people"?

More research is needed and the results must be empha-
sized to convince all educators of the necessity of provid-
ing art programs at all levels of education. Traditionally,
art education in schools for the deaf has been vocationally
oriented. It would seem that art education has much more
to offer. The main objectives of establishing art programs
for all learners, especially deaf learners, would be as
follows:

1. to facilitate learning among deaf learners by

use of various aspects of visual arts such as

painting, drawing, photography, filming, sculpture,
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ceramics, and many other media;

2. to enhance the development of a better self-image
by the deaf learners;

3. to help deaf learners consider their deafness more
of an advantage than disadvantage with a more
positive attitude;

4. to enable deaf learners to adapt flexibly and in-

telligently to new problem situations.

In other words, with the enormous number of resources
provided by art programs, the deaf learners.will be able to
go through "a frustrating but rewarding process from which
responsible initiative, creativity, and inner freedom is

gradually released." (Rogers, 1969)
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CHAPTER IV

THE STUDY

Introduction

An observational and descriptive method was used in
this study, which is an ideal approach to develop an
understanding of the deaf individual's arting and to
elicit a flow of meaningful dialogue between the artist
and the researcher, as well as the artist's own under-
standing of his work. This approach allowed the researcher
to obtain more concentrated and detailed understanding of
expressive situations . Furthermore, this type of procedure
allowed greater personal interaction and elicited consider-~
ably more personalized points of view directly from the

participants.

Definition of Terms

It will be necessary to clarify certain terms that
will appear during the course of study itself, as well as

in the discussion of the research procedure.

Communication: a two-way conversation; a giving and

receiving information, signals, or messages.

Sign language: an ideographic system in which symbols

are made with hands, arms, body, and facial expressions to
show entire ideas and concepts. This is used by most deaf

persons throughout the world.
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Ameslan: an abbreviation of the American Sign Language,

the traditional manual communication used most often among
deaf persons. This communication has its own syntax.

Signed English: a language of signs borrowed mostly

; from Ameslan but has English syntax. This is used most by
educators of the deaf mainly in the classroom situations.

Oralism: a system of communication for deaf learners

which is restricted to speech and lipreading, although
writing and reading are also used. Sign language is forbidden.

Deafness (Deaf): a condition in which the residual

L hearing, if any, is not always usable; most perceivable sounds
have no meaning to the individual.

Prelinqgual Deafness: a loss of hearing which occurs

£ before the person can establish a language system in English

(vocabulary and syntax).

Interviews: dialogues between the artist and the

researcher and/or the assistants.

"English words": +the researcher must point out that

here and throughout the paper the above use "English words"
is important. It emphasizes that a deaf person can be
signing a non-English word but perhaps be saying or mouthing

its "English" counterpart.

Process recall feedback: an operation where photographs

of the process of an artist's drawings are being projected
on a screen by a filmstrip projector which may elicit some

feedback by the artists as they watch this projection.
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Technigues: applications made by the artists in the

drawing processes.

Problem-solving situations: situations in which an

artist operates trying to solve certain problems in the work
created by him and discovers his own answers.

Figurative drawings: drawings mainly of figures, male

and/or female.

Abstract art: shapes and spaces drawn where proportions

of natural or realistic forms are distorted or altered by

the artists.

Non-objective art: shapes, spaces, and lines which

exclude any recognizable natural or realistic forms.

FPantasy drawings: drawing created out of an artist's

own imagination and dreams arranged in somewhat surrealistic

forms.

Researcher

In this type of study, one main feature which might
attract criticism from readers would be the degree of
apparent subjectivity of the researcher. Due to this possible
questionability, the researcher needed to clarify her role
and the possible subjectivity of this study. This bias of
the researcher might lie in the very fact that the ressarcher
i1s a person who is hearing impaired, exposed to experiences
such as being in a school for the deaf which supported

oralism, and then being in another school with regular
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hearing classes but where additional special training in

lipreading and speech was provided.

This researcher attended a college for the deaf and
graduated from there. From that time on, she studied for
advanced degrees in two different institutions with very
little or no services such as sign language interpreting

needed for classes.

The researcher is presently an art educator at the
college level serving deaf learners. She has been in this

profession since the fall of 1959.

The researcher is interested and concerned with the
learners whose hearing is nonfunctional at birth and/or
before the age level of established oral/English language.
However, the researcher herself has some hearing which is
fairly functional and has intelligible speech. This means
that most people of normal hearing are able to understand

her. The researcher is interested in the type of deaf

persons whose hearing is non-functional as indicated above
and feels that they are the ones who are most often deprived
of appropriate education. Many suffer rejections simply
because they are "failures" in oral/English language, speech,
and lipreading y standards established by the hearing

population.

The researcher would like to describe her feelings (feel-

ings also shared by other deaf individuals) about her own
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life as a deaf person. This is best illustrated in views
of attitudes and values being expressed in the form of
visual art work. Many of these works were photographed
and included within this chapter. Such expression of
attitudes, values, and feelings could not be expressed if
the researcher was compelled to write in the English

language.
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Children, like adults, need
reassurance that it is all right to
entertain and express highly subjective
ideas, to treat a task as a problem
where you invent an answer rather than
finding one out there in the book or
on the blackboard. With children in
elementary school, there is often a
need to devise emotionally vivid,
special games, story-making episodes, or
construction projects to re-establish in
the child's mind his right not only to
have his own private ideas but to express
them in the public setting of a classroom.

-~Jerome Bruner,

“The Growth of Mind", American Psychologist,
XX, 12 (1965), 1007 - 17.
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Figure 8

H Photograph of the Researcher
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Drawing: Sign Language -~

"Growth"
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Figure 11

"Education of the Deaf I"

Drawing:
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- Drawing: "Lipreading"”

Figure 12
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GOD :
MADE ME DEAF
BUT THEY
WANT ME LEARN
TALK TALK

. HEAR HEAR . -LIKE HEARIES.

Figure 13

NORMAL ?
ME TRY HARD
EQUAL NORMAL

UNTIL ME FREAK
. FAIL...

WHY.?

Drawing: "Education for the Deaf II"
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Figure 15
Assemblage: "Education for the Deaf III"
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Figure 16
Photograph of the Researcher
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It is a matter of observable fact
that all of us inhabit a world of
phantasy as well as a world of first-
order experience and a world of words
and concepts. In most children and
in some adults this world of phantasy
is astonishingly vivid. . . . For them
the world presented to their conscious-
ness by their story-telling, image-making
phantasy is as real as, sometimes more
real than, the given world of sense
impressions and the projected world of
words and explanatory concepts.

--Huxley, Aldous,
"Education on the Non-Verbal Level",
Contemporary Educational Psychology:
Selected Essays, ed. R. M. Jones,
Harper & Row, New York, 1967.
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Figure 17
Drawing of a Sign Language:

"Growth"
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Figure 19
Painting: "Education for the Deaf IV"




"English"

Figure 20 -~ Painting:
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Figure 21 - Assemblage: "Crucif
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"Solitude”

Figure 22

Painting:
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Figure 23

Drawing of Sign Language:
"Growth"
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Figure 25

Photograph of the Researcher
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Figure 26
"Deaf Awareness"
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A BEGINNING
; To be surprised, ‘

[

Y to wonder,

is to begin to understand.

--Jose Ortega y Gasset

Figure 27

A Quotation
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Assistants

The two assistants helped me vastly with the mechanism
of operating the filmstrip projector, taking photographs of
the learners' processes of art work, and working with the
video tape recorder. Also they assisted in some interviews
with the subjects, and made some comments and suggestions

throughout the period of the whole study.

One assistant was Mrs. Eleanor Croneberg, a former
Gallaudet College English instructor, now a part time
special student studying art in the Gallaudet Art Department.
The other assistant was Mrs. Nancy Andersson, who completed
her course work for her Masters degree in Art History at
Howard University in Washington, D. C. She is presently
working on her thesis. Both assistants are deaf, and are

fluent in Ameslan.

Mrs. Croneberg helped in translating the videotaped
sign language conversations of the interviews in this study.
She has been fluent in Ameslan since the age of seven and
was a part time student of art for three years and was
familiar with art terminology and art work. Also, she had
six years of experience teaching English at Gallaudet, thus
being qualified to translate some of the conversations for

verification.
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Method of Research

This type of research was used because it allowed
maximum participation and involvement on the part of the
individuals being studied. The method was a case study
which involved direct unstructured person to person
interviews, using a sign language best understood by the
participants, projective aids, photographs (negatives),

participant observation, and personal documents.

The main concern of this study was the deaf subject.
An opportunity was given to the individual participants to
make any kind of development at their own pace in whatever
they desired to draw. In addition they were given the time
to discuss and evaluate in depth their works with a minimum
of inhibition. Thus, the descriptive form of reporting

seemed most appropriate.

This type of study was similar to the one of
Dr. Kenneth Beittel (Beittel, 1973). The researcher was a
participant in this study during the Fall term, 1973, at
the Pennsylvania State University. For clarification of
this study, the researcher wishes to provide the description
made by Dr. Beittel (Beittel, 1973, p. 17) as follows:

A private studio and drawing laboratory has been set
up wherein an individual, typically a college undergraduate
not majoring in art, can make any kind of drawing he pleases
(including drawing from models, from mind, from other

pictures, etc.) in black and white media (inks, paints,
charcoal, Conté crayon, pencil, pen, brush, etc.). As he




72

draws, time-lapse photographic records of his evolving
drawing are taken at regular intervals by a camera out of
sight trained on a front-surfaced mirror mounted at a
forty-five degree angle over his head. The artist comes

i once a week, averaging between one and two hours weekly.

He may come for ten weeks only, although some have come

for twenty and some thirty weeks, with or without ten-week

£ intervals (school terms) in between. Before each drawing

b session the room is darkened and the time-~lapse records of

1 the previous week's drawings are projected on the wall for

i a stimulated process recall and exploration of the drawing's
Py evolution and any reflections pertinent thereto. My as-

% sistant and I feel free to ask non-~leading questions to as-
‘e certain what took place. We try not to give evaluations,

4 direction, or instruction. The student knows that he is to
3 be self~taught and self-directed in the drawing lab, that

5 he can bring in or ask for anything important to his work,

L and that we would like the right to question him concerning
o his drawing processes and concerning the relationship of one
% drawing to another. My assistant and I make "field notes"

Fi recalling observations, current drawing behavior, lab con-
ditions, how the feedback (process recall) proceed, etc.
These short-hand recollections, insights, and interpretations
are important for our memory and continuity. We, of course,
label products and process records. And we tape and convert
i to typescript the inquiry and recall taking place during the
' process feedback.

2
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However, there were some minor but important differences
from the above description that should be pointed out. They
were:

1. the subjects (participants) were all art majors of
the Art Department at Gallaudet College, the only
liberal arts college for the deaf;

2. the period of the study extended to almost three
months (one college semester);

3. all interviews and discussions were done in the

language of signs.

Therefore, a video camera, a video tape recorder, and

a TV monitor were used for recording instead of a regular

AR T ety e e
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voice tape recorder. Then the sign language conversations

i

s
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PRI,

had to be translated to written English language and be

b T

£

T

converted to typescripts made by the researcher.
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CHAPTER V

PROCEDURE QF STUDY

The Drawing Lab

The Drawing Lab, as described on pages
located in the Art Department at Gallaudet College, the
only college for the deaf in the world, in Washington, D. C.
This Lab started on January 15, 1974. The sessions were
given once a week for each of the four participants. Two
sessions were on Tuesdays, and two others on Thursdays, one
in the mornings and the other in the afternoons. The
sessions lasted fourteen weeks ending in May, 1974. The

procedure of this lab was described in detail below.

Interviews

The interviews in this study were conducted in an un-
structured way with hope to elicit all thoughts and feelings
relevant to values and attitudes as well as evaluations
about participants' art work, and last but not least, about
themselves as persons. Through utilization of this approach,
the personal and affective information desired was obtained.
With the help of added stimuli, such as the film process
feedback and inquiries made by the researcher and her
assistants, a more comprehensive view was taken of such
attitudes and values. The researcher felt that the only
real way to learn about deaf learners as artists and as per-

sons was to be able to communicate directly and fully with
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the deaf learners in a language that was theirs. The
interviews provided a more natural picture of the learners’
behavior and enabled the participants to gain insight into
the character and intensity of the attitudes, motives, feel-
ings, and beliefs of the learners. Furthermore, the
approach allowed for flexibility on the part of the research-
er to penetrate behind initial answers, follow up unexpected
clues, and redirect inquiry, thus realizing more meaningful

research material.

The very act of the interviews had to be done in the
language of signs which occurred in all subjects where
Signed English was seldom used. Mainly, Ameslan was used in

all interviews. This was preferred by the participants.

Projective Aids and Negatives

The projective aids were photographic negatives of the
participants' prior week session art work projected on a
wall through a film-strip projector. This technique was
expected to assist in producing a process recall feedback.
The negatives showed a step by step process of the art work
done in the lab. On another wall, the same art work shown
in these negatives were tacked. The purpose of this tech-
nique was to elicit the participants' memories of the pro-
cess, and enable them to discuss in detail their processes,
thoughts, and feelings producing more meaningful and signi-

ficant information.
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Observations

Observations took place by the researcher and/or the
assistants, and sometimes by the subjects themselves. These
observations were made through interviews, examining time-
lapsed photos of the processes, and observing the behavior
of the participants during their making of art. The obser-
vations were being repeated by the researcher by replaying
the recorded video tapes on a TV monitor. The observations

are discussed in the case studies.

Personal Documents

Interviews were discussions of experiences of all parti-
cipants which intentionally or unintentionally yielded mean~
ingful information. Interviews were documented in the form

of transcripts written in English, translated from Ameslan.

Sign Language

The sign language preferred by the participants to
express themselves was Ameslan. This is discussed in detail

in Chapter IT.

Translations from Ameslan to English
and Verification

The translation of Ameslan to the English language in

the transcripts of the interviews was necessary because
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Ameslan is not English (as discussed in detail in Chapter
II). Translating such a visual language to English was
difficult. Many of the signs did not have English equiva-
lents in meanings. There were times when the researcher
had to find similar idioms or phrases of the English lan-
guage equivalent to the meaning of the context in the

Ameslan conversation.

Thus, the transcripts were translated to the best of
the ability of the researcher. However, a few of the inter-
views were translated by one of the assistants, Ms. Eleanor
Croneberg, for the sake of verification. Although she and
the researcher translated somewhat differently in English,
there was strong evidence of similar conceptualizations of

the conversations. She also noted the difficulty in making

such translations in spite of her fluency in both the Ameslan

and English languages. Examples of her translations are

shown in Appendix C.

Physical Setting of the Study

A private studio and drawing laboratory was set up in
a small room which was originally a lounge in the Art
Department at Gallaudet College. This location was ideal
for privacy and control. A drawing table was set up beside
a huge window for appropriate lighting, in addition to
ceiling fluorescent lighting. A small movable takle was

placed to the right of the drawing table. On this movable
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table, several drawing media such as watercolor brushes,
nylon brushes, charcoal sticks, pastels, oil pastels, ink,
pen nibs, pen holders, pencils with various ranges of soft-
ness, sponges, acrylic paints, colored inks, and colored
pencils were placed. A high stool was behind the drawing
table. On the left outside front of the drawing table was

a Sony video camera leveled at the area where the two chairs
were located (on the right side about three feet behind the

drawing table).

Above the drawing table was a front-surfaced mirror
mounted at a forty-five degree angle. The drawing area was
divided by a partitioned wall with a small opening above,
leveled as to face the front-surfaced mirror. A few feet
away from the partition wall was a camera trained at the
front-surfaced mirror through that small opening. This
camera was a Minolta 101 with a 55mm lens. Plus X black and
white film was used in this camera. A Sony video tape recor-
der and a TV monitor were placed on a table located a few
feet behind the camera stand. A tall stool was placed beside
the camera stand for the researcher or one of her assistants
to stand on to enable either one to take pictures with the

camera.

A few feet on the left side of the camera stand was a
small stand with a filmstrip projector. The projector was

placed at a level to enable both the researcher and the
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subject to watch the film in front of them on the wall
beside the huge window. The same two chairs mentioned on
the previous page were placed a little apart from each other
in front of the projector stand to allow the projection
through. On the left side front of the chairs on the wall
was the space where the subject's drawings were tacked up
during the interviews. (See Appendix A for a floor plan

of this setting.)

Subjects

The researcher wanted five subjects for this research.
All subjects were to be deaf since birth or early infancy,

and were to be majoring in art at Gallaudet College.

Five subjects were ask to participate by the researcher
in the Drawing Lab. All but one accepted willingly. Two
college credits were given under the course, entitled
"Independent Study - Drawing Lab". One person would not
accept because of conflict of schedule and excessive work
in other courses that he was taking. The four who accepted
were all art majors, two females and two males. One male
was in his junior year, and the other three (two females and
one male) were in their senior year at Gallaudet College.

All of them are prelingual deaf (three were deaf by birth, and
one lost his hearing during infancy). All stated that they
preferred Ameslan as the most comfortable means of expressing

their own thoughts and feelings. One of the four used




i e

U'
£

80

speech and signing simultaneously as another comfortable

means of communicating.

The four subjects were:

DAISY MAE S., who had been brought up in both an oral school

and a manual/oral school, but had no training in art. She
was a Senior at Gallaudet. She had a few courses in studio

art, and her major was Art History. She has deaf parents.

Nancy L. was brought up mainly in an oral school. She had
two years of some art training in a vocational high school.
She was a Senior, majoring in Studio Art. She had many
studio art courses during her Junior year, and the first
part of her Senior yvear. She has parents with normal hear-

ing.

Harry W. was educated mainly at a manual school. He had no
formal training in art prior to Gallaudet College. He had
taken extensive studies in Studio Art in both his Junior

and Senior years, majoring in Studio Art. His parents are

hearing.

DAVE V. attended a school which was mainly manual/oral. He
had only one year of art training in this school. He was
now at his first year of his major in Studio Art at
Gallaudet, already having a few courses in Studio Art. His
parents were hearing, but many of his relatives, including

some of his sisters, are deaf.
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The information preceeding was obtained by a question-
naire distributed to the subjects by the researcher and
through personal interviews. See Appendix B for a sample

of the questionnaire.

The researcher explained to the four subjects, in
detail, the environment of the Laboratory, including the
purposes of using the video camera which was used for in-
terviews. The researcher made sure that the participants
knew that they were to "do their own thing," evaluate their
own work, use models, pictures, or from their own minds
draw whatever they wished to do. Automatically their grades
would be A's. The researcher did not want the grades to be

a factor in making the participants work to please her.
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CHAPTER VI

CASE STUDY OF DAVE V.

Dave, age 21, lost his hearing at birth. He was

brought up on a farm with his family (some hearing and some
‘i deaf), in Mississippi. He attended school in Jackson,
Mississippi, where he had only one year of training in art
prior to Gallaudet. Dave felt he could express himself best
in Ameslan, but appeared comfortable in using both Ameslan
and Signed English. He is now a Junior, majoring in Art,

and hopes to become a graphic artist.

Dave claimed that he did not have any formal art train-

SRR
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ing prior to Gallaudet. His interest in drawing began when
he discovered, as a little child, that he could communicate
with his hearing parents with drawings in order to get what
he wanted. He picked up this idea from watching his older
brother (hearing) doing some biological drawings for his

classwork. Dave's first drawing was a drawing of an apple.

He showed this to his mother, and his mother in turn handed

him a real apple. This achievement motivated him to continue
drawing on his own. He did this for the sake of communi-

cation and for his own pleasure. This went on for sometime

i i s e

until he could communicate in English. By this time, he
L learned to love drawing, and is still continuing to do this.

Dave loves to do mostly animals and landscapes.
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Observations of bave's Sessions

Tuesday, January 22, 1974

Dave came to the Lab, and immediately started drawing.
He used a 2B pencil on white drawing paper. He made his
first drawing of two medieval characters on their horses
battling with each other. He worked on this drawing on one
area at a time, and did many details within each area. He
used mostly lines and shadings. In about half an hour he

stopped, wanting to rest and talk.

Dave was enthusiastic that he was allowed to "do his
own thing". He had wanted to do this for some time. He
did not like his sketching class because he felt pressured
to draw the way his instructor told him to do. He felt
uncomfortable under those circumstances, and did not feel
that he was able to draw well. He had the sketching class
immediately before this Drawing Lab. He indicated that he
did not mind drawing for another two hours, because he

enjoyed this session.

Dave started another drawing. He began to draw what
appeared to be a kind of architectural drawing. Then, he
discarded it without finishing it. He switched to another
drawing (the third one), and started drawing a dog. He

completed this in half an hour, then called it a day.
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Tuesday, January 29, 1974

There was about ten minutes of discussion on Dave's
prior session's drawings. The negatives taken of these
drawings were not clear, so it was agreed that these
could not be used. Dave did not talk very much about his

drawings during the interview.

Dave started drawing a female figure with a long gown,
who appeared to be singing. He said that he saw this woman
on television two nights before. Once again he used a 2B
pencil on white drawing paper. He seemed to be a little un-
sure of the drawing, as he used his eraser several times.

When he finished this drawing, he went on with two more

drawings of cartoons of stereotyped figures.

The researcher then showed Dave two bamboo pens, one
large and one medium. He took them and tried to experiment
in ink. With the large bamboo pen, he drew a lion's head.
That pen held very little ink, and required frequent trips
to the ink bottle. He seemed impatient and uncomfortable
with it. Then he tried another pen (a smaller bamboo pen),

and drew another lion's head on the same paper. After this,

he switched to another medium and now used a 2B pencil,
drawing a fourth lion's head. With this pencil, he drew the
head with many more details. Only once during the whole
session did Dave pause to talk about his control and mistakes

with these various media.
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Tuesday, February 5, 1974

Dave came in fifteen minutes late. A discussion began
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on Dave's prior sessions' drawings. Dave looked at his
drawings on the wall and then looked at the negatives
projected in front of him. It was the first time he saw

Q the negatives, and seemed impressed with them.

Dave explained that he liked doing cartoons. He wanted
to show the researcher a book after the discussion. The
researcher and Dave then talked about the media Dave used in
the drawings of the lion heads. He said that the bamboo
pens were uncomfortable for him to use. The pens did not
hold much ink. He felt that he had no control over them.
This was why he switched to other kinds of media with which
he felt more comfortable. The researcher observed that he
created interesting variations in light and heavy lines with

the bamboo pens. There were heavy lines in the nose of the

lion's head in the first drawing and light lines in the rest
?’ of this area. This created a somewhat flat three-dimensional

effect. Dave paused, looked at these drawings, and nodded.

Dave then started discussing cartooning. He thought
he drew too heavily on the face of the whole figure in one
i of his four cartoon drawings. He felt the face stood out

too conspicuously.

Dave showed the researcher a book by a cartoonist,

Juljo Fernandez. Dave liked Fernandez's style of drawing
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cartoons., He pointed out that he thought although the faces
of Fernandez's figures seem more important, they do not
stand out from the whole composition. He saw that the
cartoonist used more details on the heads than the rest of
the figures. The characteristic features of the heads were
exaggerated. Dave wanted to try more cartoons similar to

Fernandez's style.

The researcher then showed Dave a rapidograph pen to
use in his drawings today. He became interested. He drew
several faces on white paper with this pen. He seemed to
like the pen, going on to another drawing. This time it was
a drawing of an astronaut on the moon. He had not used any
pencil for guidelines. He wanted to explore and see if he

could draw well without the use of pencil guidelines.

He tried another drawing, starting out using a pencil
as a guideline. He wanted to draw a motorcycle (a chopper
type). He started looking for a device to use in making
perfect circles for the wheels. The researcher tried to
help him find one. Dave picked up a can but found that it
was too big for the size of the wheels. Later he decided

to draw the wheels free-hand.

After he completed the drawing with the pencil, he
started to fill in with a rapidograph pen and ink. At
five p. m., he was still drawing. The researcher asked

if he wished to continue or wait until the next session.
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The researcher then asked him if he had a motorcycle.
They went into a lengthy discussion for the next fifteen

minutes about Dave's "chopper type" motorcycle and his

experiences with it.

Tuesday, February 19, 1974

Dave came in and discussion began. Dave claimed that
he felt awkward using the rapidograph pen. He did not like
it. He preferred using a flexible pointed pen because he

wanted a variation in line quality.

The researcher suggested that he could try a different
approach in drawing figures, pointing out that he drew his

motorcycle, starting in the middle area of the drawing.

Dave chose to ignore this suggestion.

Dave decided not to finish the motorcycle as he planned
to do that day. He wanted to do a drawing of another astro-
naut, to see if he could avoid too much detail on one area
of the figure. He wanted to try just contour drawing, and
finished this in ten minutes. The researcher asked him which
of the astronaut drawings he liked best. He said that he
liked this session's drawing better. Since he felt that he
was not good in shading in ink, he used the rapidograph pen.

He felt that he drew the likeness of an astronaut.

The researcher suggested that Dave try a different
approach by drawing a blow-up of something and adding

shading. He agreed, and proceeded to do this.
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Assistant Nancy's comment: While Dave was doing the

blow-up drawing (a pistol), he was really drawing much
faster. There were many changes, the hand quickly moving
from one area to another. Dave seemed to remember many
details of a pistol. However, it looked like Dave was
uncertain about shading, but he was good with the detailed

line drawing.

Tuesday, March 5, 1974

Dave came and started to discuss with the researcher
the prior session's drawings. Dave realized that he was
more aware of his tendency to use too much detail in spe-
cific areas of his drawings. He realized that concentrat-
ing too long on one specific area would tend to make ﬁim
add too many details. He noticed on the film that he

started drawing the fiqgures from the top down, step by step.

The researcher then stopped showing him the film, and

brought him a book, Picasso at Work, by Edward Quinn. This

book was brought in by assistant Eleanor. Dave and the
researcher began discussing the processes of Picasso's work
and she pointed out that Picasso evidently started out with
a few simple lines resulting in a whole picture. Dave
noticed that Picasso actually arranges and rearranges many
times on one single painting. He had thought that Picasso
did all his paintings once and that was it. Dave learned
that Picasso actually makes many changes in one single

painting. Dave once again felt his own tendency to limit
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his process by spending too much time on one specific area
of his drawing. Dave saw the beginning of one painting by
Picasso and compared it with the finished painting. From
this analysis of Picasso's process, Dave commented that
it might be better to work on a whole in the beginning,

progressing to add or change certain areas as needed.

The researcher and Dave returned to look at the neg-
atives. This was Dave's drawing of the blow-up picture of
a pistol. Dave saw that he moved from one area to another
in this drawing. The researcher pointed out that perhaps
this blow-up approach of drawing influenced his movements
in the process. He agreed. Dave felt that he did not do
well in the line shading to create depth or form appearance
of the pistol. He felt that his drawing appeared to be flat
and pointed out that because of this one dimensional result,

he lost patience and switched to another kind of medium.

Dave felt more comfortable with a flexible pointed pen,
feeling he was able to do a variety of line quality to pro-

duce a shading effect. Discussion ended.

Dave began making a layout of a poster. He explained
that he wanted to do this for advertising purposes for a
carnival to be given by his fraternity. He wanted to attempt
this kind of work with which he had very little experience.
The researcher asked if he knew much about carnivals in

general. He did not. The researcher suggested that he
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collect photographs of carnivals and use them as references.
She added that he might sketch ideas about the carnivals in
general and forget about the wording of the poster. Dave

agreed.

Dave went ahead and worked on his layout, trying to

finish it before the session was over.

Tuesday, March 19, 1974

Dave and the researcher discussed his prior session's
work on his layout. He saw several mistakes in his arrange-
ment. He claimed that he was afraid of making mistakes in
the drawing, thus inhibiting his freedom. He saw that he
could not always rely on number of letters for measurement
in the arrangement. He saw that some of the lines were a
little off-centered and that there was too much space at
the top of the poster. He felt that his being left-handed
produced some difficulties. For instance, he drew with the
palm of his hand on the paper, smearing the medium (pencil
and ink). He thought this was because he drew letters in

the same direction as a right~handed artist.

Dave decided to try another layout, this time elabo-

rating on the overall design.

Tuesday, March 26, 1974

Dave complained that the layout he did at the last

session was too plain and out of proportion. He watched
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the negatives with interest. He seemed more aware of how
he drew and what approaches he used. He said he wanted to
attempt another layout based on a drawing style of an

artist named Howard Pyle.

He tried to work around the first layout, avoiding
too much concentration on one area at a time. He used a
marking pen and flexible-pointed pen, producing mainly

contour lines.

Dave realized that he had tendencies to think out what
he was going to draw in too much detail. The researcher
asked if he had ever drawn without thinking or planning
ahead. He remembered that he often drew many drawings dur-
ing class when he became bored with lectures. They discussed
further that perhaps he could try this way of working during

the next session.

Dave did not bring in any photograph or sketch idea of
carnivals today. He said he did not collect photographs
nor did any sketch ideas of carnivals. Dave worked on his
layout today for the next half hour. Then he put it aside
and worked on another drawing. He paused for awhile, then
started drawing contour lines with a marking pen. He made

two drawings in this approach before the session ended.

Tuesday, April 2, 1974

when Dave came into the Lab, he immediately told the

researcher that he felt frustrated in his sketching class
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prior to this session, because he was working with a medium

with which he had no prior experience.

The researcher and Dave began to discuss the layout he
made last week. Dave liked it but saw that there were a
few mistakes. For instance, he felt that the clouds appeared
too "cotton-like". Actually he wanted the cloud to be long
and narrow in shape. He had in mind that this layout would
be a really beautiful, elaborate drawing, but he saw that the

product was not as beautiful as he wanted it to be.

Dave did the next two drawings using a contour drawing
technique without use of guidelines. He did this because
he saw that he did not have to be perfect every time he
draws. He liked the idea of going ahead with the drawing
and producing without expectation. At the point, Dave
showed more easiness with the drawinags. He admitted that
he was more concerned with shape and form of certain things
than thinking about composition or design of the whole

picture.

bave started drawing with contour lines, trying to draw
without planning ahead. He became immediately involved, and
seemed comfortable at this point. After he completed this
drawing, he came to the researcher and told her that he
liked this approach very much. Then he attempted two addi-
tional drawings, and seemed to have some difficulty using
the same approach (spontaneous contour drawing) on these.

He paused on several occasions. At the end of the session,
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he said that his tendency to use too much detail and fore~
thought occurred again with these last two drawings. How-
ever, he was more aware that spontaneous drawing did produce

interesting results.

Tuesday, April 9, 1974

Dave liked his new approach in drawing during the last
session, especially the spontaneous drawing. He became a
little more aware of composition, such as in adding more
things in certain areas to achieve balance. He criticized
his second and third drawing from that session, complaining
that there were things placed together which were unrelated.

He also restated his concern of returning to old habits.

Tuesday, April 23, 1974

Dave revealed that he looked at composition as the
placing together of relevant element and 4id this by placing
them beside each other. He thought he still retained the
habit of focusing too much on the head of the figure he drew.
He really wanted to draw the whole picture at once. He
became wary of his old process, and was eager to improve
what he thought needed improvement. Yet, he felt impatient
to accomplish new approaches or ways to achieve his immediate

goals in drawing.

Tuesday, May 8, 1974

Today was the last session. Dave talked at first about
his drawing of Evel Kneivel, a stunt motorcyclist that he

did last week. He used a pencil first as a guideline where
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he felt uncertain about some parts of the motorcycle. 1In
other areas, he went ahead and used a pencil-pointed marker.

Then he talked about Kneivel and his stunts.

The researcher tacked up all of Dave's Lab sessions
work in chronological order during the whole semester. The
researcher wanted to discuss Dave's work with him and some

possible changes that might have occurred during the semes-

ter in the Drawing Lab.

Dave had become aware of many things through this
experience. He realized that he had a tendency to draw too
much detail on one area of a whole picture, object, or
figure. He made the comparison by drawing two pictures of
an astronaut at different times. The first figure (astronaut)
had his head very detailed and the second one less detailed.
Dave liked the second one better because he felt the whole

figure seemed to be in harmony.

After several ink drawings in the Lab, Dave saw that
he did not do well with shading with pen and ink, especially

at the time when he did a blow-up drawing of a pistol.

Dave liked cartooning but felt he needed more practice
in drawing with ink. He felt that he lacked enough patience
and initiative to do better drawings. He felt that there
was too much outside pressure for him tco produce more draw-
ings outside the Lab. Dave wanted to draw like one of his

favorite artists, Howard Pyle, because he liked his style
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and ability in realistic drawing with ink.

At times in the Lab, Dave finished his art work quickly
because he was bored. He preferred drawing where he had a
lot of control. For example, he did not seem to have the
patience to work with new tools like the bamboo pen with
which he experienced lack of control. However, the researcher
pointed out that he produced a very interesting drawing with

thick and thin lines using that pen.

After an experience with a spontaneous drawing of an
Arabic theme, he continued to make several more drawings
with this new approach, drawing in one continuous line with-
out any thought or plan of what to put in next. He discov-
ered that this was better than the other drawings where he
always seemed to plan ahead and emphasize detail. Although,
as stated, he preferred controls, planning ahead, and detail,
he experienced the resulting comfortableness of spontaneous
contour dréwing and became aware during the Lab sessions

of what this technique provides.

Observations of the Subject,
His Art Work and Discussions

-

At the first session, the conversation during the
interview appeared comfortable. Dave used mainly Ameslan

in his communication with the researcher.

Dave seemed secure with small drawings. He was more

concerned with certain incidents or objects and was not
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aware of line quality, composition, or the like. It seemed
to the researcher that his lack of knowledge in these areas
was due to poor training in art. Dave was in his first

year of art training.

Dave was concerned with the realistic drawing of
animals, figures, and landscapes that he remembered from
his own past observation. The subjects Dave chose indicated
his main interests in adventure and history. Examples of

these are:

motorcycle adventure Arabian Nights
cowboys . astronauts
pirates civil war events
farming medieval themes
football" carnivals

In the discussions about Dave's work, Dave revealed his

personal interests consistently in the following:

farming nature

sports advertising design

his fraternity styles of drawing

animals famous people and artists

The researcher observed that Dave liked doing contour
line drawings, and did them well. For instance, his contour
line drawing of an astronaut showed a quality of more flex~
ibility and naturalness in appearance than compared with
another drawing of an astronaut with line shadings. Also,
by creating many details in his drawing of medieval charac-
ters, Dave exhibited his keen sense of observation and
tremendous memory for details. This was noticeable in most

of all his drawings throughout the semester.
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In the beginning of the semester, Dave's drawings
were rather stiff in appearance. But in later sessions
especially towards the end of the semester, his other draw-
ings became more free and natural. This might indicate that
he developed more confidence in his drawing and freedom from

his o0ld habits during the later stage of the Drawing Lab.

Most interesting to the researcher was the use of
various media in the four drawings of a lion's head during
the second session. All these drawings showed various line
qualities. The first drawing with a large bamboo pen pro-
duced short strokes of bold, thick and thin lines. The
second one done with a smaller bamboo pen produced longer
strokes with much less variation of the thick and thin lines.
The third one done with a marker showed more details but no
variation in line quality. The fourth one done with a pencil
had much more detail. All four of these drawings were good.
The researcher was most interested in the first two drawings
where Dave used the bamboo pens, for this was a new experience
for him. Dave appeared uncomfortable with them because he
felt that he could not control them. The researcher person-
ally observed that Dave had potential in use of this parti-
cular media, but that he needed to develop more confidence
in himself. Dave showed more security in working with that
with which he was already familiar. He was reticent to

accept new ideas and methods.
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The researcher noticed that Dave was impressed with
the film process feedback. He seemed awed when observing
the processes of his own art work. He seemed to especially
like drawing heads, provided he could use a media with
which he was familiar and comfortable. Dave seemed to
have little patience with any medium over which he felt

he had little or no control.

In his blow-up drawing, Dave used a rapidograph pen.
The researcher observed that he shifted from one direction
to another while making strokes for shading. He said that
he was just experimenting. After completing this work,
Dave did another one, this time using a pen holder with a

flexible pen point.

With respect to the discussions, the researcher found
that Dave and she talked more frequently and in depth in
the later sessions. She found herself tending to make more
suggestions in trying to guide him. bDuring the earlier
sessions, she was somewhat cautious but tried not to say
very much. Consequently, she tried to pull out more from
Dave on a conscious level and to look directly at what he
thought might be a problem. It seemed to have helped him,
directing him to try new solutions (use of new media and
technique) in some of his drawings. He later found that
he worked better with a flexible pen point in drawing,

therby enabling him to shade better.
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During the session of March 5th, the researcher showed
Dave the book on Picasso's drawing process. This was an
idea that she had recently come up with, thinking that
this might show him what one highly professional artist did
in his own arting process. She hoped that this might help
clarify what they had discussed. It seemed evident that

he understood.

The researcher at this time observed that Dave became
acutely aware of his tendency for using mainly one kind of
approach in his drawing, doing detailed work on one area
and then neglecting to add more details on the rest of the
area. Dave realized that it was hard to change this approach.

The researcher reminded him that it took time and practice

to make changes or start on new approaches. ©01d habits
take more work and time to break when one wants to make a

change, especially if one is comfortable in the habit.

The suggestions made by the researcher that Dave try
to make idea sketches and get some photographs of the

carnivals was given with the intention of guiding Dave to

explore more with his drawings for his layout as well as
exposing him to attempt possible changes in his process in
general. However, Dave did not follow through with these
suggestions at the next session. He did not explain why
except that he did not do any of them (collecting photo-

graphs and drawing idea sketches).
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The researcher taught Advertising Design several
years ago in the Art Department at Gallaudet. She found
herself possibly over-helpful in guiding Dave with his
work on the layout for he seemed determined to become a
commercial artist and seemed eager to learn. She became a
little frustrated when Dave did not follow some of the

suggestions she made.

The researcher learned that Dave, being a left-handed
artist, came up with a different set of problems in drawing.
For example, when he lettered, he had to do this in a different

and awkward way and needed a special kind of lettering pen.

Dave liked drawing contour lines and did them well.
The researcher observed that it might be possible that Dave
was more or less frustrated trying to shade with lines.
Dave found it difficult to develop a form with curved lines

he drew for shading.

The researcher felt that Dave might be inhibiting
himself in his drawing procedures because of his efforts
to think up a subject or plan before he begins to draw.
He was cautious with his drawings. The researcher thought
it might work if she encouraged him to try a different
approach. She suggested that he try to draw the same way
he did in his other classes, doodling some pictures with-
out thinking about it. Dave expressed a willingness to try

to do this at the next session.
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Dave's spontaneous drawing at the next session was
very effective, as it appeared very natural in the way
the lines were drawn. He became a little more aware of
composition. It was interesting for the researcher to see
what kind of development and thinking Dave had in mind when
he did his drawings. It was hard for the researcher not to
get into the role of a teacher in the lab. It was difficult
to restrain from didactic teaching and influencing Dave's

work.

It might seem that the researcher tended to over-
emphasize composition but actually she wanted to know what
Dave was really doing and thinking in the process of these
drawings. She wondered if, with less planning ahead and/or
actual thinking, the artist would build up a more natural
composition. The researcher observed that the first spon-
taneous drawing showed evidence of Dave's capability of mak-
ing a good composition. This possibly was due to the fact
that he was not so concerned about the elements in his draw-

ings and/or the details of the shapes of things.

However, Dave chose not to go back to continue with
spontaneous drawings in the later sessions. The researcher
did not inquire about this because she did not want to push

him into this.

Dave's last drawing was a picture of a famous stunt

motorcyclist. Dave's talk about this man indicated to the
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researcher his desire to be like him. Was this some form
of fantasy identification in his own thinking? His discuss-
ions in some of the sessions about certain artists and their
art styles and other people he greatly admired seemed to
indicate a stage of "hero-worship". The researcher hy-
pothesized from his drawings and his discussions that Dave
was not yet on a level where he had really discovered his

own identity.

Dave produced twenty-five drawings in the eleven of
fourteen sessions. Dave missed three of the fourteen

sessions due to illness and other reasons.

To summarize the observations, Dave was exposed to
new media and new approaches in technique and became aware
of old habits. It was felt by the researcher that Dave
was willing to attempt efforts in trying new ways of draw-
ing. The process of his changes was slow. He seemed to
develop more confidence but at times he was impatient with
himself. He accepted mistakes he thought he made, thus he

became less fearful of making more mistakes.

Observations of the Use of Sign Language
During the TV Interviews
with Dave
The researcher wished to present some examples of sign

language communication during the interviews for the sake

of clarification. These examples were observed by the
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researcher by playing back the recorded televised inter-
views. Photographs were made from the television screen
of some of these interviews. They are shown in Figure 28

following the discussion of these observations.

buring the first interview, the researcher and Dave
did not use the negative photographic feedback due to
some technical problems. Dave appeared to be formal in
behavior but was willing to cooperate. He used Signed
English more than Ameslan throughout the whole discussion.
Although the researcher was fluent in Ameslan, she used
mostly Signed English and this might be a contributing
factor to his use of Signed English. On the television at
this time, the researcher's face was not visible, only her

hands. Dave was seated in full view.

In signing and fingerspelling a deaf person often
spells a word (English) which really means something other
than what the person wants to say. To clarify this here
is an example: Dave spelled the word "shadow". Actually
he meant shading. He signed the meaning of shading by
signing "light" and "dark" which indicated that he did not
mean the word "shadow" when he spelled this word. A sign
for "shadow" is entirely different from the sign for
"shading". Both words are distinct in meaning but as a

deaf person often looks at these words--not being able to

hear the differences--they would be hard to differentiate
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visually. Whereas in Ameslan due to gestures, ete. it
often presents more precisely what a deaf person wants to

express.

At the second session, the researcher's face was
partially in view. When the researcher and her assistant,
Nancy, watched the first interview on television, they
found that it was difficult to read and understand the con-
versation without the researcher's full face view. Facial
expression was evidently necessary as part of the language

when signing.

Dave created a sign to express the idea of thick and
thin lines using a pen. He used a single finger and ges-
tured the actual approach he used when he drew, as if he

was drawing a picture of thick and thin lines in the air.

Dave used more Ameslan than Signed English during the
second session. The researcher used Ameslan some of the
time which might have indicated to him that she understood
Ameslan and that it was permissible to use this form of

communication.

Dave's face was very expressive during the conversation.
His face showed a feeling that indicated "difficulty", at
the same time when he signed "difficult". Also, when he
signed "light", his eyes enlarged and then when he signed

"dark", his eyes squinted. These are the examples of how
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Ameslan can convey a total concept and/or feeling.

At the third session, the taped television showed the
researcher putting herself in full view, seated beside Dave.
Dave was more visible than she. The researcher saw that she
appeared more clear in her signing. She still used both

Ameslan and Signed English.

During the later sessions, the researcher often clari-
fied the meanings with Ameslan when at first she used Signed
English and Dave did not understand. For instance, she
would mime in air the way she would draw in some specific
way. Dave then replied in signing the way he drew, drawing
in air indicating that he drew step by step from the top
down of a figure. His left hand moved down gradually while
his right hand simultaneously, with two extended fingers
moving sideways to and fro, constantly moved down along with

his left hand.

At another time when the researcher and Dave discussed
balanced composition, Dave moved both his hands up in the
air and then leveled his hands in a way as if he were hold-

ing things on both hands like a weighing scale.

Hopefully such examples of these interviews might help
the readers to understand the necessity of using Ameslan
which appears to be a more natural form of communication for
a deaf person, presenting a spontaneous flow of thoughts and

feelings.
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Figure 28

Dave signing a motion of a baseball pitcher
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CHAPTER VII

CASE STUDY OF NANCY L.

Nancy L.

Nancy is a twenty-five year old senior at Gallaudet.
When Nancy was younger, she had a great desire to be an
artist, but there was no encouragement or opportunity for
her to obtain training in art. Her mother would not allow
her to go to any art program, having no confidence in her
ability. She thought that art was not a possibility for
Nancy. Nancy further explained that she was overprotected
because of her deafness. When Nancy came to Gallaudet, she
saw an opportunity to start working in art. She began
taking art courses immediately after her sophomore year.
She now majors in studio art and hopes to become a graphics
artist. In this Lab, she hoped to develop some new skills

and learn some new techniques.

In relation to the interviewing component of this
study, it appeared to the researcher that Nancy felt she
would express herself best in Ameslan, but appeared comfor-

table in using both Ameslan and Signed English.
Observations of Nancy's Sessions

Thursday, January 17, 1974

Nancy appeared at ten a.m. and wanted to go ahead with

the drawings. She paused for awhile before she began. She
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expressed to the researcher that she did not know where to
begin or what to draw. The researcher suggested that she
draw from a still-life object. She agreed and selected a
small tree stump. She chose to use charcoal on white draw-
ing paper. The researcher proceeded to take pictures of
the process while Nancy drew. Later, the researcher placed
a kneaded-~rubber eraser and a rubbing stick on the drawing
table for Nancy's use if needed. She told the researcher
that she never had used them before in the process of char-
coal drawing. She made use of these tools readily and used
them often while working with the charcoal medium. Then she
stopped and asked the researcher for tracing paper. The
researcher told her that she did not have any in the room.
Nancy wanted to do an ink drawing of the stump traced from
the drawing she was completing in charcoal. The researcher
suggested she use a smooth-surfaced drawing paper for the
ink drawing. Nancy took this paper and began drawing with
pen and blue ink. She decided to draw six squares approxi-

mately four inches by four inches.

In these squares, she drew abstract figurative drawings.
She used yellow and red ink in some of these squares. After
completing this piece of art work, she stopped. She then
expressed concern that she felt uncomfortable in not being
able to think up more ideas of what to draw and appeared
impatient in this. The researcher explained to her that she

did not have to continue if she was tired. It was explained
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that she could take a break and relax before she continued
drawing or she could stop for the day and think up new
things later on for the next session. She was then given
the option to do more of the square drawings and then do a
larger one later from one of these small ones. The research-
er pointed out that Nancy should "do her own thing" for her
own enjoyment and benefit and she would later evaluate her

own drawings.

Nancy decided to stop for this session.

Thursday, January 24, 1974

Today, the negatives of Nancy's last session's draw-
ings turned out badly due to faulty developing while pro-
cessing the film. Furthermore, the filmstrip projector

lamp burned out.

Regardless of this, Nancy and the researcher started
talking about her drawings which were placed on the wall.
This interview was being recorded by a TV video camera.
Nancy felt that she had not produced the right texture of
the tree stump that she drew in charcoal. The researcher
asked if she was attempting to make an exact likeness of
the stump and she indicated that was what she wanted. She
felt she did not succeed in obtaining the likeness of the
three~dimensional form. The researcher asked her why.

She thought she had not done the shading correctly. She

also was beginning to feel that perhaps charcoal was the
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wrong medium for her. She preferred to use simple lines

in expressing what she saw. She did not like to do detailed
drawings. This was probably why she switched to the line
drawings of squares and using abstraction after the attempt
to produce the detailed likeness of the tree stump. She
enjoyed doing this type of drawing. She was more concerned
with the whole composition, using a variety of line qualities

as well as space and color.

Thursday, February 7, 1974

There was no TV equipment today because the TV
Studio at Gallaudet needed it for their own use. The
researcher and Nancy began discussions about the negatives
of the process of her last session's drawing. Nancy was
surprised with the process recall feedback. It was her
first experience with the negatives. She said that she
has been totally unaware of her process in drawing. She
noticed that her drawings were turned around from one
position to another. She asked the researcher if the
35mm camera had been put in different places. Nancy
appeared puzzled that the camera remained in the same

position at all times and vet her drawings moved around.

Nancy liked what she saw in the negatives. She told
the researcher that she was beginning to think up new

ideas to try, now that she had seen the process and the

drawings on the wall. She indicated repeatedly that
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experiencing this f£ilm process feedback stimulated more

ideas for new designs that she wished to try.

A discussion then began on Nancy's approaches to her
drawing and how she dealt with figurative drawings. The
researcher showed her that most of her figure drawings
had sweeping, curved lines which enclosed new shapes

which became abstract. She agreed with this.

After completing the discussion of the film process
feedback and Nancy's art approach, Nancy discussed her
experiences with her art work when she was younger. She
explained about her lack of opportunities and encouragement.
She said she still felt inadequate and impatient with her art
work and that lack of various skills was her biggest barrier.
At this point Nancy was improving her skills, but her
ideas for design and what she wanted were ahead of these
skills. This discrepancy frustrated her because her energy
and desire to express what she felt was strong and yet,

she sensed she lacked sufficient skill.

Nancy then expressed her concern about a job in art
after graduation. The researcher told her that she could
try to help her with this at another time outside the lab
sessions. The researcher then pointed out that her ex-
periences here at the drawing lab might inspire her with
new approaches and areas in art which could help give her

direction in job seeking. This lab could provide Nancy with
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an excellent opportunity to express all the ideas she wants
to express and this experience was for her own self-develop-
ment. She agreed and apparently was beginning to understand

the real purpose of the Drawing Lab and its potential for her.

Nancy appeared more comfortable during this Lab and
felt eager to do more drawings. She thought that the environ-

ment of the Lab was very helpful to her.

Nancy had brought in some egg shells. She was thinking
of doing a mosaic with the pieces. Then she decided not
to do this and chose to do a larger drawing of the same
type of drawing she had done at the last session. She spent
one hour on this drawing on a white medium rough watercolor
paper. She was doing an abstract figure with various colors

and values, this time chosing to use pastels.

Thursday, February 14, 1974

Nancy discussed her wood sculpture that she was doing
in her sculpture class. She showed the researcher the
piece which is a combination of pine and walnut. She was
working on a figurative design in a simple form. There was
another figure carved as if it were a part of the other
figure and she was trying to make two figures in one. She
explained that she was motivated to attempt this design
from what she learned in the Lab sessions. She apparently
was becoming more aware of her approaches and processes in
creating. She said that she now understood more and could

express better what she was doing.
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She then talked about her oil painting (a seascape)
which she was doing in her class. She applied the same
approach in designing it. She further explained that she
was using a palette knife and then brush on this painting
just for the sake of experimenting. She was not satisfied
with the brush work with which she was attempting to effec-
tively make clouds. She decided that she would attempt to

cover this area with palette knife and oils.

The researcher and Nancy began looking at the negatives
of the drawing (large figurative drawing) she did at the
last session. Nancy decided that she would try to use a
"negative" approach in a new drawing similar to that draw-
ing. She saw that although there were various colors on her
drawing, they all had the same values. Nancy pointed at the
sweeping curves on the lower half of her drawing and the
researcher indicated that these curves appeared to be sweep-
ing out towards the right side. Nancy liked using abstract
curves because to her, these are symbolic of a woman. The
researcher pointed out that Nancy moved her drawing hand
from one place to another consistently and also moved her

paper around. Nancy was unaware of both these processes.

Nancy said she did not understand why she added straight
lines for the legs at the bottom part of the picture. She
started with curved lines and then added straight lines. She
seemed puzzled. She said there was one area that was intended

to be a part of the background, but she changed her mind and
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made that same area into a different shape becoming a part
of the figure. The researcher again pointed out that she
turned her paper around while drawing and Nancy felt perhaps
this was her way of drawing from left to right horizontally.
One frame of the negatives showed a motion which indicated
Nancy moving the paper around. Nancy thought this picture
produced a very interesting effect and felt it gave her

another idea for her future drawings.

Nancy felt that in the background of drawing, there
could be another figure~-perhaps a male figure. Another
possibility in this design was having two figures in rela-
tion, as she was doing with her wood sculpture. Nancy
still was not happy with the drawing of the legs. She

wanted to eliminate the straight lines.

Nancy said that the process film feedback really helped
her to express her thoughts and ideas clearly. She felt
more able to develop more ideas for her other drawings,

paintings, etc.

Nancy felt that if she drew a picture in reverse of
that which she saw on the negatives, she might get an
interesting effect with light and dark values. 1In this nega-
tive, she saw her drawing of the figure seemed to be silou-
etted against a lighted area, looking like sunlight shining

directly from the background, behind the figure.
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The researcher then showed Nancy the scribbled strokes
she made on another paper. Nancy explained that she was
testing the colors of the medium she used on the drawing.
There was one area which showed short, rough-like strokes of
analogous hues and another area showed smooth, wavy lines
with a different set of analogous hues. Nancy then demon-—
strated her approach on these areas, but said she did not

know why she proceeded in that manner.

Nancy began a new drawing today, this time wanting to
try subtraction drawing. In other words, she wanted to
apply colors on a white drawing paper and then cover these
colors with black. She would then scrape off the black, pro-
ducing images with colors coming out from underneath. She
felt this would be an interesting experiment. After doing
some small drawings in this way, she decided to use plastic
colored crayons on a white smooth paper. She covered all
the colored area with a black oil pastel. The researcher
gave her an X-~acto knife to scrape off the black. She saw
that this would produce a good negative effect. She then
became so intrigued and absorbed in this work that the re-
searcher had to stop her shortly after noon. The researcher
told her that she could continue with this at the next

session which Nancy agreed she wanted to do.

Thursday, February 21, 1974

Nancy and the researcher began discussing the negatives

of her last session's drawing. She explained her arrangement
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of colors underneath the black: orange and blue for the
cloud area; blue, green, and purple for the mountains; and
blue and green for the sea area. She thought perhaps she
could try another drawing using this technique but, instead
of black, she would use white over the colors. She saw from
the negative that she had made a sketch for reference for
the drawing before she began scraping off the black. She
could not see the drawing in these negatives very clearly.
The researcher agreed with her and pointed out that she was
also using a picture of a landscape from a magazine. Nancy
said she wanted to use that for reference when she wanted
smaller details in her own work. She explained that she was
experimenting with the scratching strokes on the cloud area
and went ahead to do the actual drawing of the clouds with

the knife. Discussion stopped at this point.

Nancy went ahead to finish the scratch drawing. When
Nancy stopped, she said she was disappointed with it. The
researcher suggested that she rub the black oil pastel with
a little bit of turpentine. She tried doing this on the
area where she had not scraped the black off. She liked the
result and rubbed all the areas which had not previously
been scraped. She scratched images on these areas and thought

they looked better, standing out more clearly.

The researcher then demonstrated another idea by working
in several colors with oil pastels and turpentine. She

rubbed in black oil pastel over these colors after they were
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dry. She scraped off a few lines with the knife. Nancy
seemed to like what she saw and began to experiment on her
own. She expressed a desire to do another figurative
abstract drawing with this technique at the next session.
The researcher agreed and suggested that she bring in a

photograph or two of a figure for reference.

Nancy said she really felt very comfortable and unin-
hibited in this Lab. She explained that in her other art
classes she felt somewhat inhibited, but in this Lab she

felt free and capable of creating more ideas spontaneously.

Thursday, February 28, 1974

Discussion began with Nancy's seascape drawing which
she did last session. Nancy explained that she made
different kinds of strokes on the cloud area. She had a
different feeling about the same drawing at the second
session. She felt that she was not as involved as she was
during the first session. The researcher asked her if she
meant that on the first occasion when she worked with this
drawing, she had been more enthusiastic and absorbed in her
work. She thought this was what happened and at the second

session she lost interest.

After some experimenting with oil pastels, turpentine,
and knife, Nancy explained that she accomplished a trans-
parent effect with this medium and technique. It reminded
her a little of Seurat's paintings. Then Nancy pointed to

the area where she had scraped off some of the black, and
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created a design, leaving some black areas to indicate
shading or a shadow. The researcher pointed out that
Nancy seemed to like to work with chiaroscuro effects on
most of her drawings. Perhaps she liked this approach

because it allowed her to effectively produce certain moods.

A set of o0il pastels were not available at the Lab
today, so Nancy tried the regular pastels (chalk, not oil)
and applied turpentine for rubbing in technique. She rubbed
in one color on a large area of the paper, then covered one
area with black India ink and another area with a black
crayon with turpentine. She scratched out some lines from
the black with her knife, but found that she did not like
the result. She did not think they produced enough effect.
Then she applied the pastels on another area on the same
paper, this time without using turpentine and did some
scratching on this area. The result seemed better to her.
This apparently was another experience of a new technique

for her.

Thursday, March 7, 1974

Today, Nancy saw the chalked area covered with black
India ink in which she did in the last session. There were
some strokes that looked like a figure lying down. The
researcher was also aware of this. On another area of this
paper where there was a chalked area with turpentine rubbed

in, Nancy saw that it looked like an obscure figure swimming
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aimlessly in a deep water. From both of these discoveries,
Nancy became enthusiastic about more ideas in approaching

her work.

Nancy felt that her drawing of a partially scratched
out face of a woman was good and sufficient as it was. It
needed no more detailing. She like the way the face was
shaped and felt this drawing appeared to be more natural

than the other drawing of a scratched figure.

Nancy discovered an interesting point. These scratched-
out drawings, which produce negative effects, appeared differ-
ent on the negatives which in turn produced "positive" effects.

She evidently felt that they produce a different set of moods.

The researcher asked Nancy how she felt when she had to
change media because the oil pastels were not available. She
wondered if it had not frustrated her. Nancy indicated that
this did not bother her and she wanted to continue with the
experimenting. She added that she rarely felt this way in
her other art classes and indicated she felt strongly that
the film process feedback was helping her tremendously to
produce more ideas and drawings. She was continually being
motivated to keep experimenting from one thing to another
in this Lab. The researcher pointed out that she seemed to
know in what direction she was going. Although she was not

always aware of what she was doing, she was becoming more
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aware of what processes were occurring. She was now able
to "verbalize" more of what was happening. It seemed to
the researcher that Nancy was growing more confident. She
exhibited this by working constantly without hesitation

and being willing to try many new things.

Thursday, March 21, 1974

Today, Nancy was very critical about the flaws in her
prior drawings. For instance, she pointed out that whenever
she really wanted to draw something simple she wound up
drawing too much detail. She discovered that she was Some-
times unable to draw certain effects exactly the way she
wanted them to be, i.e., she drew a face with angular lines,
when actually she wanted the lines to be soft and round.

She didn't feel that she was successful yet in drawing

correct proportions of the figures she drew.

Thursday, March 28, 1974

Today, Nancy said she made use of a Playboy magazine
and thought it was a good reference for her nude figure

drawings.

She explained how she handled various flaws in her pre~
vious drawings by covering the unwanted lines with the

pastels and turpentine.

She wanted to do a scribbled circular drawing of a

figure today, using the same technique. She hoped to
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finish it during this session because she wanted to enter
an art contest which would take place on Charter Day at

Gallaudet College (April 6th).

Nancy was still critical of the forms of her figures.
She explained that this time she tried to accomplish some
kind of transparency with the figures. She also wanted to
create an illusion of a figure appearing to do two things

simultaneously.

Most of Nancy's self criticism was based on her skill

deficit and she felt that she needed more practice.

The researcher and Nancy then discussed alternate ways

to draw more simplified forms.

Thursday, April 4, 1974

Nancy brought in a book on anatomy. to use as reference

for different figure positions.

She brought up her friends' comments about her scribbled
drawings and was, once again, critical of these drawings.
She wanted to make an optical illusion of the two figures
she had drawn, i.e., one figure sitting up and lying down

at the same time.

Composition was discussed. She specified that the

circular movements in the drawings represent a woman's body.

NMancy felt that there was some energy in her to express

various things in her drawings but, as she expressed earlier,
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it seemed that her creative abilities and skills were
separate. She has the ideas and images in her mind but her
lack of sufficient skill slowed her down and prevented her

expressing these ideas to her satisfaction in her art work.

The researcher assured her that it really takes time
to develop good skills. Every artist had experienced simi-
lar problems and vary in their bridging this gap between

concepts and skills.

Thursday, April 11, 1974

Today, Nancy discussed her pencil sketches of the
figures in order to find better approaches and positions.
She talked about the colors she used (orange and yellow)

and how these colors were harder to see in the negatives.

The researcher suggested that she use other hues on
this drawing besides orange and yellow. Nancy explained
that she felt she couldn't put in too many layers over these

colors as they might become too difficult to scratch out.

She felt that she had difficulty with color harmonies.

Her experience with this was limited.

She drew for awhile and decided not to continue, going
on with another drawing. She put red pastels over blue
and scratched and scribbled. Later, she added light yellow
acrylic paint around the three figures, working rapidly.
She told the researcher that this was not to be a "finished"

art work.
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Thursday, April 25, 1974

Nancy noticed that there was a certain kind of move-
ment in her drawing from last session. She did not notice
this when she began the picture two weeks ago. This picture
was a drawing of three figures with one figure actually in
motion, moving from a lying down to sitting up position.

The third figure looked as if it was jumping up to a sitting
position. The first two figures moved gradually in reach-

ing this sitting position.

The researcher and Nancy continued their discussion of
the third figure's exaggerated form. Nancy did this to

make it look more interesting.

She now wished that she had made the figures utilizing

geometric forms, but she did not know how to do them well.

Nancy then explained that her use of acrylic paint on
0il pastels was a bad choice, as it did not combine well
with the pastels. The result did not come out the way she
wanted. She said that she had painted around the figures

to make them stand out more clearly.

Thursday, May 2, 1974

The researcher tacked up all of Nancy's drawings, arrang-
ing them in chronological order. She wished to discuss with
Nancy the development of her work and point out changes that

occurred during the whole semester in the Lab.
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Thursday, May 2, 1974

Nancy began discussing her prior session's work (a
standing figure before a mirror in a room) and complained
that her drawing did not show up in the negatives. The
researcher felt that either the drawing was too dark to show
up in the film or that the film developed turned out to be
too light. Nancy wanted to see more drawings on the film,
knowing she would get more ideas for her later drawings from
this kind of feedback. The researcher felt that the last few
drawings she made were repetitous in style and approach, so

the feedback might not be helpful.

Nancy felt that she lacked ability in perspective
drawing, especially in the last attempt. The rug, for example,
appeared completely flat and did not seem to be on ground
level. She did not know how to draw a rug in perspective.
The researcher suggested several ways she could obtain this

effect,

Nancy discussed her scratched procedures on this drawing,
explaining how she applied the colors and the arrangement of

the figure, mirror, and other elements in the picture.

The researcher asked Nancy what changes took place during
the semester in the Drawing Lab. She stated that the
biggest change was her enthusiasm to attempt new techniques.
For example, Nancy wanted to try a new technique in

the early part of the semester and discovered
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a new technique which was scratching. She also explained
that she wanted to use less details in her drawing, so she
experimented with using simpler lines and shapes like a

large drawing of an abstract figure she made with crayons.

The researcher pointed out that Nancy liked doing
figure drawings which usually led to new ideas and
approaches. The basic idea which Nancy tended toward was
to have a figure appear to be doing several things at one

time and/or being different things at the same time.

She felt that her greatest improvement was the dis-
covery and development of the use of o0il pastels and scratch
drawing. This turning point occurxrred through the negatives

and her first scratch drawing.

Nancy wished that she could have done more drawings
than she did. She felt that she was too slow in her pro-
cess and development. Nevertheless, she felt she learned
to elicit more of her ideas and imagination in the Lab.

She liked this film process feedback, as she felt it helped
her develop many changes which often transformed to newer

ideas.

Observations Regarding the Subject,
Her Art Work and Discussions

The following observations made by the researcher are

based on interviews, discussions, and evaluations. The
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researcher has studied Nancy's drawings several times.

The researcher saw that the aspects of drawing with
which Nancy was most concerned were:

l. design

2. composition

3. basic female figurative forms in reference

to semi-abstract shapes in simplified manner.

The subjects used by Nancy in all her drawings were
the following:

1. still life

2. abstract female figures

3. landscape

4. faces

5. an interior room with a figure

Many of the following observations are recorded in the

session log on Nancy, but the researcher felt it important

to summarize and re-emphasize many points.

Nancy liked working with colors and abstract figurative
drawings. The researcher encouraged Nancy to do more of
these in the following sessions and to try to do bigger
drawings, such as blow-ups. Nancy seemed enthusiastic

about this.

It was interesting to the researcher that the film
process feedback from the negatives shown in the later
sessions seemed to impress Nancy a great deal. Her be-
havior was enthusiastic and responsive and she was full of
energy to attempt the new. This energy helped her to pursue

and carry through in creating more of what she had already
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done. She had been in constant search for technigques and
media which would work best for her creations. Although

she has been frustrated with her work, she showed great
enjoyment with it. It is hard for the researcher to de-
scribe the excitement Nancy evidenced, but it pleased the
researcher as it appeared to stem from the experience in

the Lab. The researcher was actually trying to direct and
enhance Nancy's motivation toward creating her designs by
providing her with the tools that she would need in attempt-
ing new things. She was receptive and willing to try any-
thing. It also pleased the researcher that Nancy was
applying what she has learned in the Lab to other art classes

(painting and sculpture).

At the session where no oil pastels were available to
her, the researcher saw that Nancy handled the situation
well. She was willing to try something else, just for
the sake of learning about different media. By the end
of this study, Nancy seemed to be more able to accomplish
what she wanted with the new medium and technigque (pastels
and scratch). She concentrated on these drawings, using

this kind of approach in the later sessions.

Nancy liked the use of film to observe how she worked.
It seemed that they inspired her more than the discussions
between her and the researcher. For instance, Nancy liked
to create visual images in her mind of the drawings she saw

on the film negatives and then shared them with the
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researcher. Nancy was continually urged to go on to what-
ever she wanted to do. 1Initially she did not move to an
entirely new approach which she wanted to do many times
because she thought she lacked enough skill. However, in
the later sessions it seemed that she had found a medium
and technique which she felt was very effective and started

producing many new drawings.

Nancy enjoyed scratch drawings the most. The researcher
saw changes taking place as Nancy constantly explored and
experimented with different kinds of approaches with these
drawings. For instance, she appeared to draw figures with
more confidence as time went on. Nancy had even taken the
time to do some outside research in readings about drawings.
She told the researcher that she read about scribbled or

modelled drawings and wanted to try them on her next drawing.

Nancy saw some value in bringing in references for her
drawings. She sketched a few figures at times with positions
not familiar to her. She called the researcher in twice to
pose for her, in order to draw the positions she wanted for
her drawings. Nancy often changed the arrangement of her
figures in sketches. She seemed aware that she could make

further changes in her final drawings.

In the last few sessions, the researcher found that
taking photographs of her scratch drawings was difficult.

The negatives of these processes did not show up very well
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because of the nature of the art technique and medium she
was using. The film used did not pick up the delicate

qualities of tone and lines clearly.

Nancy expressed disappointment in not being able to
see much of her art work the last few sessions in the

negatives.

Nancy and the researcher agreed that she was confused
about the shading and highlights because of the negative
approach she used. The researcher then showed her what she

did and discussed ways to achieve light and dark effects.

On one occasion in late April, Nancy told the researcher
that her session's work was not to be a "finished" art work.
The researcher, at that time, wondered if Nancy really was
concerned about finishing all her other works. The resear-
cher never told her that she must complete her drawings in

the Lab.

During the twelve sessions Nancy had attended out of

fourteen, she produced sixteen art works.

Nancy felt that the scratch technique helped her set
certain moods in her pictures. She told the researcher that
many times new ideas came to her during her drawing process
and sometimes she changed her mind while working and tried
one of the new ideas. The researcher observed this in
Nancy's drawings, although the changes in the drawings were

not dramatic.
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The researcher saw that Nancy developed a real interest
in doing her art work. There were signs of good development
and improvement, both in her approach and her drawings. DMost
important was Nancy's developed awareness of processes and

improvements.

The researcher saw some feeling of restlessness and, as
stated before, constant energy to try the new. Nothing

appeared to be static in her pictures in the general approach.

Nancy developed more confidence and understanding of
her work and procedures at the end of the Lab. She looks

forward to doing more along these lines.

Observations of the Use of Sign Language
During the TV Interviews
with Nancy
The researcher used both Signed English and Ameslan
during Nancy's sessions in the Lab. Nancy was not f£luent
in Ameslan, as she used both Ameslan and Signed English at

different times. The researcher wanted Nancy to communicate

in the most comfortable mode for her.

On several occasions, the researcher noticed there
were certain words that Nancy used which were incorrect
because they look alike in spelling. This is common among
many deaf people when they spell some words. For example,

a hearing person would know the obvious difference in the
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gsound of the following words: ‘"chapter" and "charter",
"plastic” and "pastels", and "bleed"” and "blend"”. As for

a deaf person who has never heard any sound, he/she may often
misunderstand or misspell a word because of the similarities
of the words in spelling. Nancy spelled "chapter" instead

of "charter". It was not until the researcher brought this
up that Nancy became aware of the mistake. She even was

puzzled.

At the later sessions, Nancy used more Ameslan than
Signed English. However, there were times when she needed
to pause to think of a certain English word for the sign
she used. The researcher had previously asked several
other deaf people if they have had thoughts visually (images)
first before they thought about words. Most have replied
yes. It would be interesting for one to do a study of the
visual thinking processes of deaf persons. Even with some
residual hearing many sounds seem useless, so perhaps they
rely more on visual language (images). Ameslan is a visual
language. Anyone using such a language must be able to

vividly visualize images in their mind.

Because visual language and thinking in images is
central to a deaf person, not only is the issue of the use
of sign language crucial in their lives, but use of visual

arts becomes an obvious possibility as another form of

communication and expression.
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Nancy had been brought up orally (learning to speak
and lipread) in her education as well as in her home. She

learned to use sign language later in her life.

Yet, in all the interviews in the Lab, Nancy used
Ameslan most of the times when communicating. She moved
her body gracefully, making gestures, forms, and positions
naturally and with ease. All these movements are part of

using Ameslan.

However, she frequently mouthed English words while
signing, as if she were speaking English and signing
Ameslan simultaneously, but she wasn't using English in
terms of grammar. She signed English words and occasionally
she used English in short sentences. Sometimes Nancy began
to mouth and sign "words" simultaneously as in "Direction
of lines . . . ", and then signed without mouthing. This
was probably because she didn't know the English word (oral

production) for the sign she used.

The researcher used both Signed English and Ameslan
at different times. She did not know why she used Signed
English some of the times in the interviews. Perhaps she
was under the influence of Nancy's frequent mouthing of

English words.

The researcher felt that English can be used properly
by many deaf persons. However, chances are they may use it

incorrectly with not only grammatical errors, but semantic
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ones. When they use Ameslan, there is rarely this kind of

misunderstanding.
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CHAPTER VIII

CASE STUDY OF HARRY W.

Harry Ww.

Harry is a twenty five year old senior at Gallaudet.
It appears to the researcher that he communicates best
through the use of Ameslan and with drawings revealing his
thoughts and feelings. He is majoring in Studio Art and
at this time is not certain what he will do after graduation.

However, he does intend to become a professional artist.

Observations of Harry's Sessions

Tuesday, January 22, 1974

Earry started to draw immediately after his arrival at
the Lab at 1:00 p.m. He began to use a 2B pencil on a
white drawing paper. He drew quickly with great confidence,
creating on his own, pictures of his fantasies and dreams.
He made four drawings, each completed within ten to fifteen
minutes. He paused between one or two drawings for a few
minutes, drawing mostly faces and hands in a surrealistic
manner. His lines, skillfully done, had very little vari-
ation in thick and thin quality. He tried to express his
thoughts, dreams, and feelings in these drawings and seemed

to have many sources in his mind for them.

He stopped drawing about 2:30 p.m. and started to talk

about his favorite artists, surrealistic artists such as
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Dali. He said he loved to draw fantasies because they

seemed to communicate his ideas best.

Tuesday, January 29, 1974

The researcher and Harry began discussing his first
week's drawings. He discussed his first drawing which came
from a dream he had three years ago. He described what
the drawing indicated and mentioned Escher's style of draw-

ing that he tried to imitate.

He felt that he drew too many drawings reflecting
negative feelings. He wanted to make his drawings more
positive because he felt that would make them sell. The
researcher pointed out that in this Lab, he could do as
many "negative" drawings as he pleased since the purpose of
the Lab was to express, through art, what he felt. Perhaps
in time, he would discover something that might give him

insight into why his drawings tend to be negative.

The researcher asked Harry about his use of lines. He
explained that he used directional lines to give an appear-
ance of constant movement. He liked motion and feels that

this is like wvisual music.

He chose a 2H pencil instead of 2B pencil which he
used during the prior session. He explained that he usually
presses hard while drawing and with soft pencils tends to

break them easily.




136
He made four drawings today, all fantasy themes.
Each drawing took him approximately fifteen minutes to
complete. He paused a little in between drawings to talk

to the researcher.

Tuesday, February 5, 1974

Today is the first time that the researcher and Harry

discussed the film process feedback. As the filmstrip

was shown, Harry said very little. He commented that

his left arm and hand moved in different directions as

he drew with his right hand. He thought perhaps he did
this as if he were using sign language as he drew. He
then talked about the uses of lines reflecting feelings

of a certain tempo in an upward direction, indicating a

positive feeling.

Harry drew a few sketches of hands, eyes, and ears
that he is planning for an o0il painting later on and
explained what he intends to do with the painting. He
said that he will title the o0il painting, "Eyes are my

ears, hands are my lips".

Harry switched to another drawing, that of auto engine
parts. He then drew a modern looking house and shared with
the researcher conceptions about his dream house. He drew
some sketches of the floor plan to show the researcher

these ideas.
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Tuesday, February 19, 1974

The researcher and Harry began discussing the
drawings of the prior session. Harry saw that his small
0il painting of a hand looked interesting on the negatives.
He explained that he brought this painting to use as one of
the references for his drawing in the Lab. He also brought

in some pictures of ears to refer to.

Harry made a drawing of hands, palms up. Ears,
mouth, and eyes were drawn on the palms of both hands.
Harry told the researcher that he planned to make two small
oil paintings of these drawings (one left hand and the other
right hand). Harry later eliminated the drawing of the
eyes and mouth. He wanted only the ears on the palms. He
thought perhaps this would be better and more natural. 1In
his mind, he conceived the image of hands pressed against
ears on the head, indicating the hearing of no sound which

he related in his drawing.

An interesting aspect of Harry's use of art came out.
The researcher asked Harry if he was motivated to draw
during the last session. Harry had not set his mind on
drawing. He was thinking of a discussion he had with his
friend the night before about making some kind of an engine
that would require no gas or electricity. He drew some
parts of an auto engine, trying to remember what they look
like. This form of art appeared to be for his own private

purpose and seemed to serve as a means of communicating
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with himself. He had been thinking about a possibility of

using natural things to make the engine run.

Harry saw that he created good perspective in the
drawing of the engine parts. He draws perspective from
what he sees. He disliked mechancial drawings and accurate
measurements. The researcher pointed out Harry did well
in changing circles into ellipses, but the spaces between
the ellipses did not change in size perspective. Harry

agreed he overlooked this aspect.

Harry felt that all his drawings of the last session were

not good. He had only put down what he was thinking about

conceptually, not concentrating on the aesthetic side.

He saw that his drawing of the engine parts showed
no sense of function. The researcher asked him if he knew
much about auto engines and he indicated that he learned
about them from his deaf brother who is an auto mechanic.
Harry has experienced working with engines. He considers

them as a challenging means of thinking in the problem-

solving situations.

Harry's last drawing showed a facade of his dream
house. There was a car in front of this house and he saw
that the car was drawn in poor perspective. The car hood
was too short in front. He explained that he should have

drawn a box in perspective before he drew the car.

If he
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had done so, it might have helped him achieve better
perspective of the car. He was not pleased with the whole

drawing.

Today Harry decided to use a rapidograph pen on smooth
white drawing paper. He wanted to do a drawing without the
use of a pencil as a guideline. Previously, he used pencil
drawings as guideline before he filled in with ink. He
decided to start out with what he thought might come naturally
and did not have anything specific in his mind when he start-

ed.

Later, after working awhile, Harry told the researcher
that he tried to create similar drawings to those of Escher's.
Harry's impression of Escher's drawings was that they
appear to be never ending in composition. This approach
appeals to Harry, but he felt that he was still working
in his old habitual way. His drawings show continuous lines
of certain things such as ears, eyes, hands, figures, etc.
as if the pictures are about his dreams. Harry said that

he wanted to keep on trying to change to a new approach.

Tuesday, February 26, 1974

Harry and the researcher discussed his use of and
drawing with the rapidograph pen. Harry began his draw-
ing with a bust of a head. The researcher asked if he had
any idea beforehand of what he would draw. He indicated he
did not and was just putting in what came into his mind as
it came. However, he was constantly aware of the composition

of the whole drawing.
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Harry changed the subject and talked about a
purchase he made this morning of an oval shaped frame.

He wanted this for one of his drawings.

Harry then returned to discussing a drawing from the
last session. He pointed to a leg of a table which he
described to be of French provincial.style. The drawing
of this table extended into another shape which resembled
a house. Harry liked this technique of adding one thing
after another to challenge himself to see if he could
place things in proper places to achieve good composition
and balance. The researcher pointed out that he moved
further up with another drawing detached from the
area below where he has just drawn. Harry did this because
he was thinking of composition at this point. He said he
developed a habit of moving from one place to another on
his drawings, but then would try to fit in all areas to-
gether to achieve balance and unity. He then noted the
nude woman on the left side of the drawing did not relate
to the other areas of his picture. He seldom draws whole

figures, thinking he does not draw them well.

Away from this figure he added a new shape. It was
another head designed to fit with the other things in the

area on the right side.

Harry saw that there was an abrupt stop at the top
of his drawing. To change this effect, he added another

shape. He thought he was successful with this addition at
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the top. Harry then explained that all the things he had
drawn on this paper may be dreams of his future. The re-
searcher asked him about the drawing of a price tag which
says $7,000, being attached to an ear. Harry just smiled.
Then the researcher asked him about the use of the word
"shell", which he had written in the drawing. He indicated
that he was thinking of a sea shell and that he was told
that the shell produces sounds, but actually, the sounds
are imaginary. He felt that this is symbolic of his own
experience. Sounds are imaginary for him and a sea shell

to him is a symbol of deafness.

After Harry finished drawing today, he stopped to rest.
The researcher asked him about the violin in his drawing

and he said it was a symbol of sorrow.

Harry said he likes to draw his thoughts and dreams
impulsively and tries to arrange them as he thinks will be

appropriate in composition.

Harry returned to the drawing table. This time he
doodled. He stopped and said he was tired. The researcher
pointed out that she found his scribbled drawings interesting.
It seemed that he let himself go free and with less control.
The researcher asked him what he thought of this experience.

He said it was all right. He tried another drawing with

this same approach.




142

Assistant Nancy commented that Harry's drawings reminded

her of the twentieth century French artist, Gene Magritte's

style of drawing.

Assistant Nancy asked Harry about Magritte. Harry was
familiar with his work. He likes Magritte's style which
is more simple than Salvadore Dali. Harry likes Dali for
his skill in drawing and painting, but does not care for the

subjects Dali creates. Harry feels they are too complicated.

Tuesday, March 19, 1974

The researcher felt that Harry allowed himself to

express whatever comes into his mind and Harry agreed.

Harry pointed out, at this point in studying his
process that the arrangement of the composition appeared
to be moving too far to the right. He later added a cloud on
the left area in order to pull in the whole drawing, producing
a balance. He felt this would 1ift up the weight which seemed
concentrated on the bottom right. He also added an eye, nose,
and mouth on the left side beside the cloud. He then stopped,

feeling as if he did not want to overdo the drawing.

Harry thinks it is important for an artist to be able
to arrange the composition of his drawing while in the
process of drawing, like the way one stretches a canvas
on stretchers. He further explained that in one place after

another during the process, he had to add something to keep
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the other parts from falling down or separating. This was
why he added little things, like the face beside the cloud
on the left. The researcher expressed admiration for the
things he drew, such as the little Victorian house. Harry
said that the drawings he did in the Lab were for his own
pleasure and were not the kind that he would sell to others.
The researcher liked some of his drawings in the Lab better

than the ones he did outside of these sessions.

The researcher asked Harry about his doodled drawings.
Harry explained that he began drawing smoothly, then changed
to sketch-like drawings on the same paper. He thought he
spoiled the whole picture and it d4id not look right to him.

So he just fooled around, doodling on this picture.

After Harry completed this day's drawing, the reseacher
brought up the fact that this drawing seemed to reflect a
streaking incident which had occured the night before on
campus, but Harry said this had not been in his mind as he
began the drawing. It was later into the picture that
Harry began to recall it. It 1is interesting that lately
Harry has been drawing images of happenings that occur
recently and impress him. It is as if he is in a dialogue
with his own drawings. He told the researcher that he feels
that instead of writing, he draws pictures. He reads visual
images better than English writings and feels that he can-
not fully comprehend the English language. He thinks he

does better with a visual (imagery) language than with
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words. He is able to express visual thoughts through
Ameslan with great ease. He feels his drawings are also
records of his thoughts and dreams. He thinks this is because
there is not a written language form of Ameslan. The
researcher told him that he could keep a daily diary, drawing
his thoughts and feelings in a sketchbook or the like. She
felt that he has good communication in his dialogue through
drawing. Harry agreed that to keep such a diary would be
a good idea. He indicated, however, that people cannot always
understand what he draws. The researcher felt that this did
not matter as he could communicate to her in Ameslan what they
indicate. There were times, however, that the researcher
understood precisely what Harry was saying in the drawings,

but could not translate this into words.

Harry began to discuss criticisms of artists' drawings.
He explained that he would not criticize what others may
say about his drawings because he felt that each has his/her
own experiences in his/her life. The views will be different
because of different backgrounds in life. With this view-
point, Harry often accepts their views of his drawings even
though they do not agree with what Harry had in mind. He
feels that one should never criticize an artist's work, but

to respect its expression.

Harry expressed the need for constant practice to
obtain skill in his creative work. Philosophically, he

believes that if his talent is God's gift, he would not
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need to practice and work constantly in the first place.
The researcher disagreed and felt that if God had given him
this specific talent, then he would have to work to achieve

the highest of excellence.

Tuesday, Marxch 26, 1974

Harry claimed that he was in a negative mood because

he was worried about his studies.

Discussion began about Harry's last session's draw-
ings. The researcher asked him if he thought of Dali when
he began drawing. Harry replied that he thought of him at
a later stage in the process. He explained that initially
he began making dots with his pen and remembered that Dali

had the tendency to draw dots in some .0of his drawings.

Harry felt that he put too many unnecessary things
in his drawing. The researcher reminded him that he could
add things whenever they came to mind. He said that the
week before he added things to help balance the composition
of his drawings, but now he felt that these things were

unnecessary-.

Harry changed the subject and began discussing quality
and cost of picture frames. He said good quality frames

help sell art work and also make them look better.

Harry returned to discussing his art work and pointed
to a cross on the top of the drawing. He stated that he

had wished Dali were dead and buried because Dali was
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getting too much attention as a surrealistic painter. He

felt it was time to give other younger surrealist painters

a chance to sell their work.

Harry felt the space on the left top of his drawing
was too empty. He thought that it now looked like it was
falling toward the right. He added another drawing to this
empty space as if to pull the weight from the right. He
also felt that the movement of the drawing seemed to go up
and then stop abruptly at the top. He added another draw-

ing on the top to break this feeling of an abrupt stop.

The researcher asked about the sparkling lines above
the head of the figure on the top. Harry guessed that it

was like an ending with a good feeling.

Discussing the second drawing, the researcher asked if
Harry knew what he was thinking of when he began with the
process. Harry said no, for he began drawing a few lines
before he thought up a theme. At times, he thought of the

streaking incident that occurred the night before.

In one area Harry drew a face. He began with two eyes
placed at the left of the figure at the foreground. Then
he saw that the eyes were not placed correctly. He gave
up the idea of making a face and added shrubbery around the
eyes to cover up what he thought was a mistake. The re-
searcher asked if he thought he was successful with these

changes. He thought with these other distracting elements
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that one would not notice or think about the eyes. The
researcher found it interesting how he found a solution to
the problem in his drawing. She pointed out to him that
when a situation comes up where he thinks he has made a
mistake, he does not give up but works in some resolution,
such as drawings around the mistake, to make it less
conspicuous. The researcher did not look at this as a way
to cover up a mistake, but rather saw it as a way in which
Harry makes changes. When he made a mistake, he added
additional drawings to make this mistake less attracting
or become something else. Harry felt that he did not de-

stroy mistakes, rather made them less important visually.

The researcher asked Harry about the other drawings
of the streakers that he made outside the Lab were real-
istic, while the one he made in the Lab was an expression
in a surrealistic approach. This one was to him more
natural. The researcher told him that she liked his draw-
ings in the Lab better than the ones he did outside. For

instance, the one he drew in the Lab was done spontaneously

and the other ones done outside were copied from the photo-
graphs of the streakers. He stated that the one he did in

the Lab was aesthetic to him while the other ones were mere
illustrations unnatural to him and to the arting he finds

satisfaction in.

Harry changed the subject and began to discuss an oil

painting he was doing outside the Lab, a self-portrait.




148
He explained how one should finish all around the face
before one could begin with the eyes, mouth, and nose of
the portrait. When one has the correct flesh color, shade,
and shape of the face, then one could add the rest. One
has to work around the face constantly, trying not to
devote too great a length of time on one area. Otherwise,
he may place the eyes or mouth at the wrong place. He felt
that this same approach should be applied to all drawings

and paintings, not only portraits.

Harry felt that he did not have enough skill yet with
portrait painting. From what he read, the best way to be-
gin with portraits would be for one to become familiar with
four colors: white, venetian, black, and ochre. One,
for instance could make purple and blue with these colors.
Once one becomes skilled with the use of these colors,
he/she could easily add other hues. He felt that one should
not begin at the top in the learning process of doing
portraits, but rather start at the very basic and then
try to build up to a level of having a good foundation

in knowledge and skill.

Discussion ended and Harry began to use pencil colors

in his present drawing of "Dali”.

Tuesday, April 2, 1974

Today, Harry and the researcher discussed his use of
colors in his work on "Dali" at the last session. He used

mainly grey, yellow, flesh-colored, pink, blue, and white
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pencils. Grey was the dominant color used for the clouds,
while several other colors were used to make this dominant
color appear alive and moving. Harry felt that if he used
only one color for one area or thing, it would appear flat
in dimension. He saw that the colored landscape appeared

to have great depth in the negatives. The researcher ex-
plained that black and white pictures on negative film often
produced different effects than what are shown on real
drawings, especially colored ones. Harry thought that when
one saw a proper depth of a drawing shown on a negative
film, it might mean that he used the values of the hues pro-

perly.

Harry explained his use of color on the eyes in his
drawing. He read that when applying color in the eyes, warm
hues should be used around the hlack pupil. Highlights are
applied in the middle of the iris (next to the pupil), and
one adds a dark hue at the edge of the iris. He felt this

technique worked well for him.

The researcher pointed out that Harry had several
colored pencils in his other hand. Harry commented that he
picked the colors one after another, using only those
selected. He wanted to use a limited number of colors, feel-

ing that this would avoid confusion.

It took Harry an hour and a half to work with the

colors and he was not finished by the end of the session.
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He felt that it took him much longer to work with colors,
for they require a variety of aspects to use them effective-
ly, especially when he wants to blend in or match certain
colors. Harry does not pick colors just because they are
pretty to look at. He chooses colors which he feels depict
the actual feelings in the expression of his drawing. He
said he has to be careful about being attracted to "pretty"
colors and separate this quality in his work from the need
to use appropriate colors for the expression of emotions

and concepts in his drawings. In practical ways, such as
decorating a room, Harry feels the relwtive beauty of colors
can be the overriding consideration in color choice, but
when it comes to painting, the approach to colors should be

entirely different.

Tuesday, April 9, 1974

The researcher reminded Harry that he claimed he could
not get into the mood with the coloring last week, but yet,
he did manage to make good use of coloring in his work. He
explained that in the beginning, he saw that the inside
center area of the drawing was already completed with colors.
He felt somewhat detached, not knowing where to begin. Then
he saw that the outside area did not have much colors and
this is where he had gradually become involved again with
more coloring. He even did more drawing to stretch out the
whole picture. He added a mountain landscape with a colored

pencil and black marking pen.
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The researcher noticed that Harry rubbed some area of
colors with his thumb and fingers. Harry wanted to make
these areas appear smoother. He also did the rubbing with
an eraser, making the areas a bit lighter. He told the
researcher that one can make these colors appear very smooth
with this technique, but he will need to use both colored
pencils and colored marking pens in the process when he wants
to use the eraser effectively. He had only the colored pen-

cils at this time and this did not work out the way he wished.

Harry saw, during the negative feedback, that the rain-
bow colors seemed to produce a glowing effect, some kind of
a halo around the head of the figure. He did not see this
same effect on his actual drawing. He wondered if he could
try to use white lines on black paper to obtain a different
effect in the same drawing which was composed of black lines

on white paper.

Tuesday, April 16, 1974

Harry started his last session's drawing with no idea
in mind. Even as he created a profile, he still didn't
know what he wanted to do. The researcher observed that
Harry drew this one faster than the previous drawings.
Harry commented that this time he was not concerned with
making mistakes. The researcher asked if he felt comfor-
table quickly and spontaneously. He said it depends on his

feelings at the time, whether or not he becomes involved




